Teacher Education Program

Course:

SB 2042 DOCUMENTATION WORKSHEET

ED E 391A Teaching Elementary School Mathematics Procedures

Instructor:

Carlyle & Shepherd

Teacher Performance Expectation

Activities

Assi ments

Readings

Narrative: Candidates are instructed in state and national standards. They participate in mathematical activities weekly, which require them to examine their own understanding of basic mathematical computations, concepts and symbols and to learn how to instruct their own students. Each week a different mathematical topic is addressed along with different ways to approach these topics with elementary school students. Real world problems are connected to these mathematical topics and candidates have an opportunity to use concrete materials as well as small group discussions to examine their own mathematical reasoning
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UCSB B

Teacher Education Program

Course:

SB 2042 DOCUMENTATION WORKSHEET

ED 270D:

Crosscultural Education (Assignment for MST)

Instructor:

Jeffrey Moniz

Narrative: Candidates explore how social science concepts and themes provide insights into historical periods and cultures. They work to understand events and periods from multiple perspectives by using simulations, case studies, cultural artifacts, works of art and literature, cooperative projects, and their own research activities.
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Course:

SB 2042 DOCUMENTATION WORKSHEET

ED E 391D - Reading Language Arts in a Multiple Subject Assi
eni

Instructor:

Sabrina Tuyay

Teacher Performance 

Expectation

Narrative:

Activities

Assignments

	TPE 1A: Teaching Reading-
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	Lesson Plan Assignments (word
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	Language Arts in a Multiple
	-Workshop
	analysis, comprehension,
	Appendix A.
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	writing)
	

	
	
	Literacy Assessment
	

	
	
	Assignment
	


Readings

This course is designed to provide MST Credential candidates with the knowledge and skills necessary to plan and deliver comprehensive English Language Arts instruction in integrated and inclusive K-8 classrooms. Each class session is organized in a tripartite structure. The first part of the class is called "Stories and Strategies." During this time, candidates are exposed to a variety of high quality literary texts and a range of instructional strategies that can be utilized in teacher-guided and independent reading contexts (for a list of stories and strategies, please see syllabus in Appendix A). After learning each of these instructional strategies, candidates are asked to consider how they would adapt them to meet the needs of English learners of various proficiency levels and students with special needs (e.g. learning disabilities, gifted).

The second part of each class is devoted to language arts content. During this time, candidates receive intensive, research-based instruction in such topics as word analysis, fluency, systematic vocabulary development, decoding, phonemic awareness, phonics (including spelling patterns and orthography), (class sessions 5, 6, 10, 12), reading comprehension strategies such as summarizing, questioning and making inferences (class sessions 7, 8), writing strategies/applications (class 9), written and oral English language conventions (class sessions 4, 9), listening and speaking strategies/applications (class 4), expository text and visual structures such as graphic organizers to comprehend such texts (class 11). In the first class session, candidates are introduced to the California Reading​Language Arts framework through a treasure hunt activity. Working in groups, they answer questions such as: Why do you think this is called the "Reading/Language Arts Framework?" What would you expect to find in this document? How many guiding principles are there? Which one do you think is most important? Why? What do the terms "balanced" and "comprehensive" mean? What are the four components of a balanced, comprehensive approach to reading? What role does assessment play in teaching language arts? What are

the similarities and differences between the curriculum for reading in grades K-3 and 4-6? How much time should be allotted to language arts instruction at the primary level? Grades 4-8? What is differentiated instruction? What does the framework say about English learners? Special needs students? In which chapter would a teacher find the first grade language arts standards? In which chapter would a teacher find the fifth grade language arts standards? The purpose of this activity is to familiarize candidates with the content and structure of this document as they will be expected to use it to design their lessons for the course and as a reference. During the second class, candidates are introduced to the components of a comprehensive language arts program and are asked to analyze each of these. In the class sessions on phonemic awareness, phonics and word analysis (5 and 6), candidates review the phonological and morphological structure of the English language, which they learned previously (either in ED 234: Linguistics for Teachers or in their undergraduate courses). They use this information to choose appropriate instructional activities to use with their students. During class session 13, the focus is Specially Designed Academic Instruction in English and how to further provide support to those students for whom English is a new language. While this is a topic that is embedded into each class session in particular ways (through adapting instructional strategies, group discussions, data analysis), this class is designed to raise candidates' awareness of the issues even further. By participating in a demonstration language arts lesson taught in a non-English language, they become even more aware of cognitive, affective, and pedagogical issues may affect students' language acquisition as well as their learning of the core academic content. During this class they also explore how to effectively use instructional strategies designed to make grade-appropriate advanced curriculum content comprehensible to English learners. In the final two class sessions (class 14, 15), candidates are expected to synthesize what they have learned and develop their own comprehensive English language arts programs which are grounded in research-based "best practices." (For a complete outline of content topics covered, please see course outline in Appendix A). To help prepare candidates for this part of each class, and to support them in completing the assignments for the course, they are pfevided with a range of readings which include methodologically sound research on how children learn to read, including English learners, students with reading difficulties and students who are proficient readers (please see syllabus in Appendix A for a list of the course readings).

The last part of each class session is called "workshop." During this time, candidates are provided opportunities to apply theoretical constructs and concepts to practice. They are either given student data or asked to bring data from their own classrooms related to the language arts content topic. For example, during class session 5, they receive the scores of 20 first grade students on a phonological awareness survey and are asked to determine how they would group the students for instructional purposes, to identify what they would teach each group and why, and to select appropriate instructional strategies and resources. During class ten, they are asked to bring writing samples from their case study student and they work in grade level groups to analyze these samples according to a standards​based rubric that they design.

As part of the requirements for this course, candidates are expected to design, implement and analyze three language arts lessons: word analysis, reading comprehension and writing strategies and applications. In each of the lesson plan assignments, they are expected to teach the state-adopted academic content standards for the English language arts, to strategically plan instruction to ensure that students meet or exceed these standards and to use instructional materials that are adopted by the State Board of Education. The goal of the rationale section of the lesson plan is for candidates to show that they have considered the student's prior knowledge, experiences and abilities as they plan academic instruction in the English language arts. They also demonstrate that they know how to determine the skill level of students through the use of meaningful indicators of reading and language arts proficiency prior to instruction by answering

questions such as: What is (are) the academic learning goals? Upon what assessment data are you building? How do you know that the students need this particular lesson? How does the content of this lesson build on what the students already know and are able to do? In the content section of the lesson plan, candidates demonstrate their understanding of the concepts/skills they are teaching by defining and describing them explicitly using the course readings. In the lesson procedures, candidates are expected to include systematic and explicit instruction, as well as basic skill in the use of differentiated instructional strategies to ensure (to the greatest degree possible) that all students have access to the core curriculum. For English learners, they must also select and utilize instructional strategies that are responsive to their assessed levels of English proficiency. In the assessment, candidates show how they thoughtfully monitor the students' learning during the lesson and identify how they will determine whether or not students made adequate progress on the skills or concepts taught. After teaching, candidates analyze five representative samples (these must include samples from an English learner and a student with identified special needs) of student work. They address questions such as: To what extent did each student learn what you had intended them to learn? Did these students meet your learning goals and objectives? How/why? Were the adaptations/modifications to the lesson appropriate for each of these students? How? Why? What do these samples tell you about the students in relationship to the content standard of focus? What has your focus on these students taught you about the need to differentiate instruction? Through their responses to these questions, they demonstrate their increasing understandings of how to effectively teach diverse students and how to apply appropriate pedagogical practices to provide access to the core curriculum for df students. Finally, candidates reflect on their teaching practices. Through this analysis and reflection for each lesson plan assignment, candidates examine their own pedagogical practices and learned to make informed decisions about teaching and learning.

-Tire-final assignment for this course is a comprehensive literacy assessment of an Englis#rbearner.- This assignment requires candidates to use multiple sources of information, including quantitative and qualitative data to assess this student's first and second oral language proficiencies, as well as reading and writing development in English. They employ ethnographic observation to gather data about the child's use of oral and written language across a variety of contexts. Additionally, they interview parents in order to learn about the child's development and use of language and literacy practices outside of the school setting. They learn to use assessment instruments such as concepts of print surveys, miscue analysis, phonics inventories/tests, retelling, doze and a variety of phonemic awareness assessments. Additionally, they design writing rubrics with which they analyze the child's writing across contexts and over time. They analyze the data they have collected over three months and use the information gained from these assessments and diagnostic strategies to guide their teaching by making specific instructional recommendations and designing a comprehensive, systematic program of instruction for this student.
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SB 2042 Documentation Worksheet

Course:
ED E 392 and ED E 393: Student Teaching and the Professional Seminar Instructor:
MST Supervisors

Narrative:

This seminar requires that during the fall and winter quarters elementary credential candidates spend three half-days a week and one full day a week student teaching at their respective sites. After Spring Break, they student teach four and one half days week. MST candidates work in self-contained classrooms and are responsible for instruction in all curricular areas. These categories include but are not limited to, Language Arts, Math, Social Studies, Science, Art and P.E.

Teacher Education Program

Course:

SB 2042 Documentation Worksheet

ED E 395 Integrated Curriculum

Instructor:
; Andrea Torchin and Sabrina Tuyay
Teacher Performance

Ex ectation
Activities

	TPE 1A: Subject-Specific
	Class #1: Exploring Curricula: Modified
	Interdisciplinary Unit
	Oakes, J. & Lipton, M. (1998). Curriculum:

	Pedagogical Skills for Multiple
	Jigsaw and Gallery Walk
	
	The subject matters. In Teaching the change

	Subject Teaching Assignments
	Class #3: Analysis of the Content Standards
	
	the world, pp. 151-208. McGraw-Hill

	
	
	
	Publishers


Assignments
Readings

Narrative:

This course is designed to provide MST credential candidates with the knowledge and skills necessary to provide balanced and comprehensive content area instruction in diverse K-8 classrooms. Throughout the course, they begin to interrelate ideas and information within and across the major subject areas (Reading-Language Arts; Mathematics, Science and Social Science. During class #1, candidates explore each of the-content curricula through reading and analyzing professional literature- pertaining to -important issues in California schools and classrooms (see above reference). During an in-class activity, they use their analyses to begin to identify pedagogical perspectives embedded in the content standards, as well as significant developments in each of the disciplines. Finally, they relate this information to their own views of curricula and their teaching experiences thus far.

In class #3, candidates meet in grade level groups of four to conduct an in-depth analysis of the state-adopted content standards for English Language Arts, Mathematics, Science and Social Science. They begin to identify core concepts within each of the disciplines and logical connections across them.

The culminating project for this course requires candidates to design and implement an interdisciplinary unit. Included in the introduction of the unit is a series of questions that asks candidates to describe how the unit meets the academic content standards. These questions include:

Why is this unit significant?

How does the unit fit into the larger picture (the year's curricula)? What California State Content Standards are you addressing?

In addition to these questions, candidates are also expected to demonstrate their specific subject matter knowledge in the content information section of their lesson plans. They accomplish this by addressing the following questions:

What do you, as the teacher, know about this particular concept/skill/topic etc.?

How is this concept defined? Include a description/explanation and use your course readings. Be specific. Where did you find this information? List your resources.

UCsB

Teacher Education Program
Course:

SB 2042 DOCUMENTATION WORKSHEET

ED 270D: Seminar in Crosscultural Education (Assignment for SST)

Instructor:

Jeffrey Moniz

Narrative: Candidates connect essential facts and information to broad themes, concepts, and principles, and they relate history-social science content to current or future issues. They are expected to examine how cultural perspectives inform and influence understandings of history. They are expected to understand how the selection and use of age-appropriate primary and secondary documents and artifacts can
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	Readin s
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help their students to understand a historical period, event, region, or culture. Candidates are expected to work towards asking questions and structuring their own academic instruction to help students recognize prejudices and stereotypes. They realize how classroom environments can support the discussion of sensitive issues (e.g. racial, cultural, gender, class, disabilities, sexual preference, and religious), and encourage them and their students to reflect on and share their insights and values. They experience and learn to design activities aimed at exploring multiple viewpoints on issues. Candidates are expected to continually challenge themselves to work to understand, debate, and critically analyze social science issues, data, and research conclusions from multiple perspectives. Candidates should be able to analyze the structural relations in various forms and systems of oppression.

UCSB

Teacher Education Program

395 S (Single -Subject) Integrated Curriculum

Course: Instructor:

Teacher Performance 

Expectation

[Christine Kovell and Tine Sloan

SB 2042 DOCUMENTATION WORKSHEET

Activities

	TPE 1B The candidate
	Candidates used the Field Review Draft of the California Teaching Performance
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	Assessment Task3.
	to design and teach a unit
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	Task 3.
	


Assn nments

In their student teaching assignment they are required to make phone calls to parents to praise students' successes, but also to encourage some to improve their work. The student teachers will start their take-over period by sending a letter to parents describing their academic and social background, explaining their curriculum and methods of instruction, and giving parents ways to contact them. Some candidates plan parent newsletters to encourage involvement in their child's learning. In these ways, candidates encourage parents to become involved and support their efforts to improve student learning

Narrative. SST Credential Candidates design their own units of teaching and these include detailed planning, instruction, and assessment. Imbedded in this unit is Task 3 Field Review...

Step one requires the candidates to describe their classes and to research and describe two focus students: one an English language learner and the second any learning problem which requires some kind of accommodations. Candidates use records, counselors and the special education department at their teaching sites.

Step two required candidates to give information about the learning environment of the candidates' classroom and the academic instruction planning of this lesson and assessment which included state-adopted content standards and academic learning goals.

Step three required the candidate to design and include adaptations for the two focus students in their planning and implementation and specifically their assessment.

Step four--Candidates reviewed evidence of student learning by collecting and studying the assessment of a sampling of student assessment.

Step five required the candidates to analyze the evidence of student academic learning and achievement toward their academic learning goals. This analysis also specifically included the two focus students.

Step six--Candidates wrote a reflection on their assessment implementation responding to prompts such as "..what would you do the same and what would you do differently and why?

UCSB

Teacher Education Program

Course:

ED SC 393 English Seminar

SB 2042 Documentation Worksheet

Instructor:

Audra Skukauskaite

Teacher Performance

Expectation
Activities-
Assignments
Readings

	1B English-Language Arts
	• Backward mapping
	Read the standards
	California content standards

	
	• Lesson planning
	
	

	
	• Reading/Writing
	Read and analyze the articles
	Various expository texts,

	
	Transactions
	
	including newspaper articles


Lesson planning and backward mapping

Reading and Writing Transactions: Analysis and writing of expository texts

In this unit candidates learn how to teach their students to comprehend, analyze, and produce complex texts, and how to comprehend the complexity of writing forms, authors' and writers' intentions, purposes, and organizational patterns of the texts. In reading and analyzing numerous articles the candidates will focus on analytical critique of text and of a variety of forms of expository texts. The efferent and aesthetic stance of reader and writer intentions will lead to the comparison of expressive, literary, informative and persuasive texts. The focus of the unit will be on using various structures of informative and persuasive expository texts.

In preparation for a full take-over for the second semester the candidates for a Single Subject Teaching Credential demonstrate the ability to teach the state-adopted academic content standards for students in English-Language Arts (Grades 7-12). They work on planning and scheduling _instruction to ensure that students meet or exceed the content standards. The SST candidates use content standards to backward​map and plan instruction. Backward mapping enables the students to unstand how to deliver a comprehensive program of systematic instruction and to incorporate standards into their lesson planning. Students create 18-week unit plans as well as day-by-day detailed lesson plans for the first two weeks of the takeover. Units, daily lesson plans, letters to parents and students, and classroom syllabi and expectations are presented and discussed in class prior to the teaching assignment.

Course: ED SS390 Secondary Social Studies Procedures and ED SS393 Professional Content Seminar- Social Science Instructor: Ron Kok
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Course:

SB 2042 DOCUMENTATION WORKSHEET

R 390 Content Literacy Methods and Procedures

Julie Elvin

Instructor:

Teacher Performance 

Expectation

	TPE: 4: Making Content
	In-Class Practice teaching
	Plan at least five different
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	different strategies to help
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	(2002.)"Teaching reading in
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Activities

Narrative: The entire focus of this course is to make content accessible to students. The student teachers read and studied the book, Content Area Reading: Literacy and Learning Across the Curriculum, by Vacca and Vacca. Each week, the class would sit in literature circle groups to discuss the points that they felt were relevant in their assigned readings for the week. Then, we would follow up with an entire class synopsis discussion. Each week that new strategies were introduced, the student teachers were given opportunities to actually practice teaching those strategies in class. Working in groups, the members of the class would present strategies to the other class members as if they were teaching in their junior high and high school placements. Often, complex instruction strategies were presented as avenues for teaching content and material to students, thus reinforcing multiple ways of teaching and involving students in the learning process.

SB 2( , Documentation Worksheet TPE 1
ED SS390 Single Subject Socll studies
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UCSB  _ Documentation Worksheet TPE 1
ED SS390 Single Subject Social Studies

Narrative:

The ED SS390 course (Social Studies Procedures for Secondary Schools) revolves around five basic structures: facts, concepts, generalizations, skills, and values. For each "structure," candidates are taught several "strategies," which are constructivist in nature and allow students to develop their own critical thinking skills. By the end of the course candidates will be able to design lessons that engage and motivate students of all levels and dispositions. The use of cooperative learning groups is stressed as well as teaching through the use of different modalities so that academic content can be readily adapted to suit the needs of English learners and special needs students.

	_

and gender issues)
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	Formal debates are an option here, although
	
	

	
	"silent debates," and classroom discussion
	
	

	
	of social and political issues can allow
	
	

	
	students to look at both sides of an issue.
	
	


f .31 S B -.4l0/'

Teacher Education Program

Course:

SB 2042 DOCUMENTATION WORKSHEET

ED 286 ST: Nature of Science in Science Education; ED ST 390: Science Methods & Procedures; ED ST 393 Professional Issues

Instructor:

Julie Bianchini; Lynne Cavazos; Melanie Pearlman

Teacher Performance 

Ex' ectation

Activities

Assignments

	TPE 1B: Subject-Specific
	• Backward Mapping from
	• Write Behavioral Objectives
	• National Science Education.

	Pedagogical Skills for Single
	State Science Standards to
	.

• Design Science
	Standards

	Subject Teaching Assignments
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	Demonstration
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	• Perform Science
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	Demonstration
	
	• Galus, P. (2001/2002). How

	- - -
	
	- -

-
	standards enhanced "

my

	
	
	
	teaching style. Educational

	
	
	
	Leadership.


Readings

The demonstration assignment and activity teaches candidates multiple ways to illustrate science concepts, principles, scientific investigation and experimentation. The candidates are assigned different types of demonstrations, from those that teach a skill such as preparing a wet mount slide, to those that illustrate a concept such as water cohesion.

Narrative: In the backward mapping activity, candidates choose one state content standard and plan an age-appropriate assessment for it, then decide what class activities could be done so that a student would successfully complete that assessment. This activity, along with the behavioral objective assignment gives SST Credential candidates the opportunity to use the CA state science standards as a basis on which to structure- and sequence their everyday classroom activities.

UCSB

Teacher Education Program

Course:

SB 2042 Documentation Worksheet

ED 211 Psychological Foundations (MST-)

Instructor:

Dr. Tine Sloan

Teacher Performance

Expectation
Activities

Assignments

	TPE 2: Monitoring Student
	Group discussion and
	Unpacking the psychological
	

	Learning During Instruction
	analysis
	principles of classroom
	

	
	
	practice
	


Readings

Narrative: In small groups, candidates share lessons they have taught and unpack" the psychological principles that guided decisions and were potentially linked to children's actions.

	Teacher Performance

Expectation
	Activities
	Assignments
	Readings

	TPE 2: Monitoring Student
	• Display and Referential
	• Literacy Lesson
	• Long, M. (1985). A role

	Learning During Instruction
	Questions
	• Multicultural Lesson
	for instruction in second

	
	
	• SDAIE Content Lesson
	language acquisition:

	
	
	
	Task-based language

	-
	-

---- -
	
	teaching.


SIB 2042 Documentation Worksheet

Course: ED R 390A: Multicultural. ELD/SDAIE Methods Instructor: Ann Lippincott, Ph.D.

Narrative: The lesson plan assignments (Literacy, Multicultural and SDAIE Content) require that SST Credential candidates use progress monitoring at key points during instruction to determine whether students are progressing adequately toward achieving the state-adopted academic content and ELA/ELD _standards. In the Assessment section of the lesson plan, they are required to explicitly address such questions as: How will you (the teacher) know that the students are learning? What actions do you expect to observe? What are you criteria? Are lesson objectives being met? What is the evidence (descriptive student behaviors)? Is the assessment appropriate for the students with whom you are working and the lesson you are teaching? Additionally, after having taught the lesson, candidates are required to analyze at least five representative samples of student work. They then address the following questions: To what extent did each student learn what you had intended them to learn? Did these students meet the learning goals? How/ why? Were the adaptations/modifications to the lesson appropriate for each of these students? How/ why? Was the assessment appropriate for these students? How/ why? What do these samples tell you about the students in relationship to the content standard(s) of focus? What has your focus on these five students taught you about the need to differentiate instruction? For the Lesson Plan Guidelines, see course syllabus in Appendix A.

In the second session of the course, SST credential candidates are introduced to Michael Long's concept of Display and Referential Questions. In class they co-construct different examples of the two question typologies. The instructor explains how referential questions can elicit different kinds of assessment data from students, as well as create opportunities for two-way interactions.

UCSB
Teacher Education Program

Course

SB 2042 DOCUMENTATION WORKSHEET

ED 393 series (Secondary Subject Area Seminars)

Instructor,
SST Supervisors

Teacher Performance-
,

Expectation
Activities
Assignments
Readings

Narrative: Candidates for a Teaching Credential use progress monitoring at key points during instruction to determine whether students are progressing adequately toward achieving the state-adopted academic content standards. They pace instruction and re-teach content based on evidence gathered using assessment strategies such as questioning students and examining student work and products. Candidates anticipate, check for, and address comment student misconceptions and misunderstandings.

	TPE 2:
	Candidates note standards on
	Candidates write daily lesson plans
	Candidates are assigned articles

	Monitoring Student
	lesson plans.
	and note the standards covered.
	in readers compiled by the

	Learning During
	
	
	content methods teachers. It is

	Instruction
	Candidates pace instruction with

_
	Candidates meet with
	expected that candidates will put

	
	use of time notations on lesson
	cooperating teachers on a regular basis
	into practice the knowledge and

	
	plans.
	to discuss lesson planning and receive
	ideas in their content placements.

	
	
	feedback on progress
	

	
	Candidates use computer programs
	of students.
	

	
	to keep daily progress reports. -
	
	

	
	
	Candidates turn in lesson plans in
	

	
	Candidates use rubrics to assess
	advance; plans are read and
	

	
	progress.
	suggestions made by cooperating
	

	
	
	teacher to address instruction, content
	

	
	Candidates use "warm-up"
	standards, etc.
	

	
	activities at beginning of class.
	
	

	
	
	Candidates address state content
	

	
	
	standards when they prepare written
	

	
	
	and oral assessment materials.
	


UCSB

Teacher Education Program
Course:

SB 2042 DOCUMENTATION WORKSHEET

ED E 391D- Reading %Language Arts
'

Instructor:

Tuyay

Teacher Performance 

Expectation

TPE 2: Monitoring Student Learning During Instruction

Activities

Assiunments

Lesson Plan Assignment

Readinqs

Narrative: The lesson plan assignments (word analysis, comprehension and writing) require that MST candidates sue progress monitoring at key points during instruction to determine whether students are progressing adequately toward achieving the state-adopted ELA/ELD content standards. In the assessment section of the lesson plan, they are required to explicitly address questions such as: How will you monitor student learning during the lesson? What evidence will you collect during the lesson to show the extent to which students are learningwhat you intend? How will you (the teacher) know thaUbe students are learning/working towards the lesson objectives? What evidence of student learning will you collect at the end of the lesson to show the extent to which students have learned what you intended?
In what ways will the evidence document student achievement? How might you modify/adapt your assessment/s for the students with whom you are working? Additionally, after having taught the lesson, candidates are required to analyze at least five representative samples of student work. They then address the following questions: To what extent did each student learn what you had intended them to learn? Did the students meet the learning goals? How? Why? Was the assessment appropriate for these students? How? Why? What do these samples tell you about the students in relationship to the content standard of focus? For the Lesson Plan Assignment, please see Course Syllabus in Appendix A.

UCSBS B

Teacher Education Program
Course:

SB 2042 DOCUMENTATION WORKSHEET

E 391A Teaching Elementary School ~ Mathematics

Instructor:

Carl le & Shepherd

Teacher Performance 

E ectation

Activities

Assignments

Readings

Narrative: Candidates are instructed in state and national standards. They participate in mathematical activities weekly, which require them to examine their own understanding of basic mathematical computations, concepts and symbols and to learn how to instruct their own students. Each week a different mathematical topic is addressed along with different ways to approach these topics with elementary school students. Real world problems are connected to these mathematical topics and candidates have an opportunity to use concrete materials to examine their own and their students' mathematical reasoning.

	TPE 2: Monitoring student
	Candidates monitor student
	• Writing 4-day lesson plan
	• Burns, M. (2000), About

	learning during instruction.
	progress during instruction,
	• Looking at Student Errors
	Teaching Mathematics

	
	focusing on student errors and
	& Misconceptions _
	• Principles and Standards fo

	_ __
	misconceptions.
	• Making Sense of Mathematics
	School Mathematics (1998),

	
	
	
	"Number & Operation",

	
	
	
	"Algebra Standards for Grades

	
	
	
	3-5", "Problem Solving

	- --
	
	- -

-
	Standards for Grades 3-5",

	
	
	
	"Problem Solving"

	
	
	
	"Data Analysis and

	
	
	
	Probability Standard for

	
	
	
	Grades 3-5"

	
	
	
	• NCTM Professional Teaching

	
	
	
	Standards, "The Art of

	
	
	
	Questioning in Mathematics",

	
	
	
	"Standard 2: The Teacher's

	
	
	
	Role in Discourse"


	Teacher Performance
	Activities
	Assignments
	Readings

	Expectation
	
	
	

	TPE 2: Monitoring Student
	• Display and Referential
	• ELD Lesson
	• Long, M. (1985). A role for instruction in second

	Learning During Instruction
	Questions
	• Multicultural Lesson
	language acquisition: Task-based language teaching.

	
	• Differentiation of
	• SDAIE Content
	• Tomlinson, C.A. (1999). The Differentiated

	
	Instruction Ideas
	Lesson
	Classroom: Responding to the Needs of All Learners.


SB 2042 Documentation Worksheet

Course: ED E 391 H: ELD/SDAIE Methods

Instructors: Margarita Wulftange. M.A.: Caryn Parker. M.A.

Narrative: The lesson plan assignments (ELD, Multicultural and SDAIE Content) require that MST Credential candidates use progress monitoring at key points during instruction to determine whether students are progressing adequately toward achieving the state-adopted academic content and ELA/ELD standards. In the Assessment section of the lesson plan, they are required to explicitly address such questions as: How will you (the teacher) know that the students are learning? What actions do you expect to observe? What-a-re you criteria? Are lesson objectives being met? What is the evidence (descriptive-student behaviors)? Is the assessment appropriate for the students with whom you are working and the lesson you are teaching? Additionally, after having taught the lesson, candidates are required to analyze at least five representative samples of student work. They then address the following questions: To what extent did each student learn what you had intended them to learn? Did these students meet the learning goals? How/ why? Were the adaptations/modifications to the lesson appropriate for each of these students? How/ why? Was the assessment appropriate for these students? How/ why? What do these samples tell you about the students in relationship to the content standard(s) of focus? What has your focus on these five students taught you about the need to differentiate instruction?

In the second session of the course, MST credential candidates are introduced to Michael Long's concept of Display and Referential Questions. In class they distinguish between display and referential questions and they also co-construct different examples of the two question typologies. The instructor explains how referential questions can elicit different kinds of assessment data from students, as well as create opportunities for two-way interactions.

Course: ED 203A - Single Subject Psychological Foundations of Education Instructor:
Heidi Stevenson
Narrative: The Ed Psych course has three class sections dedicated to assessment. There are numerous readings and classroom activities regarding various forms of informal and formal assessments (e.g. authentic assessment, observation of performance, portfolios, teacher made tests, and essays), as well as the appropriate use of summative and formative evaluations. After which, SST students are asked to create a lesson plan and corresponding assessment. They must reflect on their rationale for the lesson and assessment, standards addressed, addressing adoptions for special needs students, and how the assessment informs their instruction.

SST students then create a rubric to aid in the evaluation of the assessment. This assists in their assessment of student work and also provides the opportunity for the SST students to talk with their pupils about how to use self-assessment strategies. The rubric also acts as a medium for SST candidates to clearly communicate to parents and students areas of academic strength and those needing growth.

	Teacher Performance

Expectation
	Activities
	Assignments
	Readings

	TPE 3:
	• Discussion of Teacher
	• Create a lesson plan,
	Burke, K. (2000). How to access authentic learning. New York:

	Interpretation and Use of
	Made Tests
	related assessment, and
	Prentice Hall.

	Assessments
	• Rubrics
	rubric to assist in the
	• Chapters 4-6.

	_
	• Authentic Assessment
	evaluation of the
	

	
	and Portfolios
	assessment.
	Guskey, T.R. (1994). Making the grade: What benefits students?

	
	Summative and
	
	Educational Leadership, October 1994, 213 - 216.

	
	Formative assessment
	
	

	
	
	
	Kohn, A. The costs of overemphasizing achievement. The School

	
	
	
	Administrator, November 1999, 40 - 46.

	
	
	
	Hargreaves, A. (1997). Rethinking educational change with heart and

	
	
	
	mind. Alexandria,VA: Association for Supervision and Curriculum

	
	
	
	Development.

	
	
	
	Pierson, C.A. & Beck, S.S. Performance assessment: The realities that

	
	
	
	will influence the rewards. Childhood Education, Fall 1993, 225 - 229

	-
	
	
	Chamot, A.U. & O'Mafey, J.M. (T994). The CALLA handbook:

	
	
	
	Implementing the cognitive academic language learning approach

	
	
	
	Massachusetts: Addison-Wesley.

	
	
	
	Chapter 6: Assessing Student Progress in CALLA Application

	
	
	
	Activities (pp. 103 - 137)

	
	
	
	Lambdin, D.V. & Walker, V.L. Planning for classroom: Portfolio

	
	
	
	assessment. Arithmetic Teacher, February 1994, 318 -324.


	Teacher Performance

Expectation
	Activities
	Assignments
	Readings

	TPE 3: Monitoring Student
	• Laboratory activities in
	The Credential Student will
	

	Learning during
	which the Credential
	either create a spreadsheet that
	

	Instruction
	Students learn and practice
	records grades for a class of
	

	
	the use of an electronic
	students OR submit a 3rd party
	

	
	spreadsheet program
	attestation that they used an
	_

--- -

	
	(Duration = 2 hours, 50
	electronic grade-book program.
	

	
	minutes)
	
	

	
	• Class discussion of electronic
	
	

	- -
	grade book programs, their
	= -

-
	- -

	
	uses and abuses.
	
	


Course:
ED 203D&E - Technology in Education 

Instructor: Copeland

Narrative: The Credential Students learn about two types of electronic tools that can be used by teachers to monitor student progress in order to determine whether they are progressing adequately toward achieving the state-adopted academic content standards for students. One type is commercially available "grade-book" programs. These are typically available in most schools in which our Credential Students are placed for field experiences and their use, in may of these schools, is mandated. The second type is the electronic spreadsheet. Our Credential Students learn to use Excel to create their own custom system that can be used to track student progress.

	Teacher Performance

Expectation
	Activities
	Assignments
	Readings

	TPE 3: Interpretation and Use
	e Assessment Exercise:
	• Artifact Analysis
	• Burke, K. (1999). How to assess

	of Assessments
	Backwards mapping from
	
	authentic leaminz, (3' ed.)

	
	standards to instruction
	
	• Stipek, D.J. (2002). Motivation to

	
	• Class discussion on
	
	learn: Integratin theory and

	
	assessment is woven
	
	practice (4`s ed.).

	
	throughout the course as it
	
	• Gardner, H. (1999). Intelligence

	
	is relevant to all topics.
	
	reframed: MultiL~le intelli ences

	
	
	
	for the 21s` cent


Course: ED 211 Psychological Foundations of Education Instructor: Tine Sloan

Narrative: One of the required texts for the course is entirely devoted to authentic assessment of student learning (K. Burke 1999). Candidates read about and discuss basic issues with regards to standardized testing--e.g., criterion vs norm referenced, how to interpret scores, potential biases, drawbacks and advantages to standardized testing, and background information on the California's assessment program. Candidates analyze SAT9 student results in order to make sense of student understanding and determine ways in which these results can guide teaching practice (see Burke 1999: Chapter 1 "Learning standards" and Chapter 2 "Standardized tests"). Candidates read about and discuss types of classroom assessments to understand the different purposes for entry level, progress monitoring, and summative assessments, as well as use of particular forms of assessment such as selected response, performance assessments, and portfolios (see Burke 1999: Chapter 4 "Portfolios", Chapter 5 "Performance tasks and rubrics", and Chapter 6 "Teacher made tests"). In the "Assessment Exercise: Backwards mapping..." candidates analyze two forms of assessment (a performance task and more directive paper & pencil quiz) that purport to assess achievement of the same learning goals. In the Artifact Analysis assignment, students analyze a classroom assessment they have used. Guiding questions for this analysis covers elements such as the validity of the assessment, modifications for learners with special needs (including EL learners), affective issues, evaluation of the assessment, communication of results, implementation issues, and provision for student self-assessment. Additionally, Candidates analyze student responses to the assessment to determine the extent to which students achieved the intended learning goals, and then, how these results could guide further instruction. Candidates are taught the necessity for multiple measures to allow all types of learners to show what they know (see Burke, 1999; Gardner 1999). They also read about and discuss ways of providing and communicating feedback to parents and students, and the need for timely and specific feedback (see Burke, 1999; Stipek, 1999)

UCSB

Teacher Education Program

Course:

SB 2042 DOCUMENTATION WORKSHEET

ED -E 391D - Reading/ Language Arts

Instructor:

Tuyay

Teacher Performance Ex ectation

Activities

Assi nments

	TPE 3: Interpretation and
	Data
	Lesson Plan
	Tompkins, G. (2002). Literacy for the 21' Century (3' Edition). NJ:

	Use of Assessments
	Analysis
	Assignment
	Merrill Prentice Hall. (Chapter 3: Assessing Student's Literacy

	
	Workshops
	
	Development)

	
	
	Literacy Assessment
	

	
	
	Assignment _
	Kuhs, T.M., Agruso, S.A., Monrad, D.M. (2001). Put to the Text._

	__
	
	
	NH: Heinemann. (Chapter 4: Guides to Scoring Student Work).


Readin s

The literacy assessment assignment requires that candidates select and utilize a variety of informal and formal assessments to better understand the language and literacy development of an English learner in their classroom. In this comprehensive assignment, candidates use multiple measures and diagnostic instruments such observation guides, interest inventories, parentffamily information, concepts of print, phonological awareness surveys, phonics tests, miscue analysis and writing to assess this student's knowledge, skills and behaviors reading. They are also expected to assess this student's oral and written English language development through the use of observation guides and rubrics and to use this data in conjunction with the results of the California English Language Development Test (CELDT) to identify the student's level of proficiency in English. In many cases, the candidates are provided with opportunities to share their findings about the student's academic strengths and areas for academic growth during parent conferences. For the Lesson Plan and Literacy Assessments, please see the course syllabus in Appendix A, ED E 391 D.

Narrative: The lesson plan assignments (word analysis, comprehension and writing) and the literacy assessment assignment require that MST Credential candidates use variety of formal and informal, as well as formative and summative assessments, to determine students' progress and plan instruction. In the rationale section of the lesson plan, the much identify why they are teaching the lesson, articulating upon what assessment data or previous lessons hey are determining what and how to teach. They also must state how they know that the students need this particular lesson. This allows them to demonstrate their developing understanding of how to use assessment data to inform instructional decisions. In the assessment section of the lesson plan, the are required to explicitly address questions such as: What evidence of student learning will you collect to show the extent to which students have learned what you intended?
In what ways will the evidence document student achievement? How might you modify/adapt your assessment/s for the students with whom you are working? Additionally, after having taught the lesson, candidates are required to analyze at least five representative samples of student work. They then address the following questions: To what extent did each student learn what you had intended them to learn? Did the students meet the leaming goals? How? Why? Was the assessment appropriate for these students? How? Why? What do these samples tell you about the students in relationship to the content standard of focus?

	Teacher Performance

Expectation
	Activities
	Assignments
	Readings

	TPE 3: Interpretation and
	• Analysis of ELD Student Writing
	• ELD Lesson Plan
	• ELD Standards

	Use of Assessments
	• CALLA
	• Multicultural Lesson
	• Chamot, A. & O'Malley, J.M.

	
	• Profile of ELL
	• SDAIE Content Lesson
	(1994). The CALLA handbook

	
	• Observations of ELL students from Language
	
	

	
	Arts and CLAD courses
	
	


Course: E 391 H - ELD/SDAIE Methods

Instructors: Margarita Wulftange. M.A.: Caryn Parker. M. A.

Narrative: The lesson plan assignments (ELD, Multicultural and SDAIE Content) require that MST Credential candidates use a variety of informal and formal, as well as formative and summative assessments, to determine students' progress and plan instruction. In the Rationale section of the lesson plan, they must identify why they are teaching the lesson, articulating upon what assessment-data or previous lessons they are determining what and how to teach,- They also must state how they know that the students need this particular lesson. This allows them to demonstrate their developing understanding of how to use assessment data to inform instructional decisions. In the Assessment section of the lesson plan, they are required to explicitly address such questions as: How will you (the teacher) know that the students are learning? What actions do you expect to observe? What are you criteria? Are lesson objectives being met? What is the evidence (descriptive student behaviors)? Is the assessment appropriate for the students with whom you are working and the lesson you are teaching? Additionally, after having taught the lesson, candidates are required to analyze at least five representative samples of student work. They then address the following questions: To what extent did each student learn what you had intended them to learn? Did these students meet the learning goals? How/ why? Were the adaptations/modifications to the lesson appropriate for each of these students? How/ why? Was the assessment appropriate for these students? How/ why? What do these samples tell you about the students in relationship to the content standard(s) of focus? What has your focus on these five students taught you about the need to differentiate instruction?

In the fourth class session, MST Credential candidates will bring their ELL Profiles to support their understanding of assessment needs of these ELL students. Students' observations from other course work will be part of his profile.

In the winter classes, the complex issues of assessment are addressed again. The candidates read chapters from Chamot and O'Malley's CALLA Handbook.

UCSB

Teacher Education Program
Course:

SB 2042 DOCUMENTATION WORKSHEET

R 390- Content Literacy Methods and Procedures

Instructor:

Julie Elvin

Teacher Performance 

Expectation

Activities

Assignments

Readings

Narrative: The student teachers selected a student at their junior high or high school placement that struggled with literacy issues. This student was their "Hiding Out" student because most of these struggling students did hide out in various ways to avoid reading and writing in class. (See Brozo, 1990) The student teachers then were required to administer the above listed assessments on their Hiding Out students to see where they were challenged in areas of literacy. From the information obtained by the assessments, the student teachers were required to plan specific lessons and strategies that would help these struggling students be more successful.

	TPE-3: Interpretation of and use
	Being trained to use Reading
	Students were required to assess
	Allen, Janet. (1999). "What

	of assessments
	Comprehension Inventories,
	their struggling reader (Hiding
	gets in the way of reading

	
	Miscue Analysis, Retelling
	Out Student) using the
	success?" Chapter 3.Yellow,

	
	_Reading Comprehension
	*Reading Comprehension
	Brick Roads: Shared and Guided

	
	Assessment, and General
	Inventory
	Paths to Independent Reading 4​

	
	Textbook Readability
	*Miscue Analysis
	12, N.H: Heinemann.

	
	Assessments.
	*Retelling Reading
	Brozo, William. (1990).

	
	The were also taught how to get
	Comprehension Assessment
	"Hiding out in secondary content

	
	vital information about students
	* Information from their CUM
	classrooms: Coping strategies of

	
	from the CUM files.
	file
	unsuccessful readers," Journal of

	
	
	
	Reading, February, p. 324-327.

	
	
	
	Sirotnik, Kenneth A. (2002).

	
	
	
	"Promoting responsible

	
	
	
	accountability in schools and

	
	
	
	education." Phi Delta Kappa,

	
	
	
	May, . 662-671.


	Teacher Performance

Expectation
	Activities
	Assignments
	Readings

	TPE 3: Interpretation
	IEP Eligibility Criteria
	
	Chapter 2: "Implementing

	and Use of
	
	
	IDEA's Principles"

	Assessment
	
	
	


Course: SPS 390 - Special Education Instructor: Banigan and Medina

Narrative: SST Credential Candidates will understand the specialized assessment tools used in determining eligibility for special education services. They will underhand how to use informal assessment such as surveys for students and parents and observation to gather relevant information to determine eligibility.

Text: "Exceptional Lives, Special Education in Today's Schools", (3rd Edition), Turnbull, A., Turnbull, H.R., Shank, M., Leal, D.; Merril/Prentice Hall

Teacher Education Program

Course:

SB 2042 DOCUMENTATION WORKSHEET

ED 391E: Foundations: Teaching English Learners (CLAD)

Instructor:

Andrea Torchin

Teacher Performance

Expectation
Activities Assignments

	TPE 4: Making Content
	o Cummins' Quadrant
	
	• California Department of Education (1983). Basic

	Accessible
	• Cooperative Learning
	
	Principles for the Education of Language​

	
	
	,
	Minority Students: An Overview.

	
	
	
	• Kagan, S. (1986) Cooperative Learning and

	
	
	
	Sociocultural factors in schooling. Los

	
	
	
	Angeles: Evaluation, Dissemination, and

	
	
	
	Assessment Center, University of California,

	
	
	
	Los Angeles.


Toward the end of the term, the credential candidates participate in a class session on cooperative learning. They are introduced to "The Talking Chip Activity" and "Cooperative Classification" to generate the reasons why cooperative learning is beneficial for students whose primary language is one other than English. In this way, the student teachers learn how cooperative learning fosters access and comprehension for all learners especially those that struggle with English.

Narrative:

One of the critical components of the theoretical frameworks lies in the ability to distinguish between conversational and academic language. The first reading outlines the basic principles surrounding the instruction of English learners. One of the most important principles is "Dimensions of Language Proficiency." The student teachers are asked to read this article and participate in an in-class activity called "Cummins' Quadrant." This activity helps student teachers see the differences between conversational and academic language within everyday classroom activities. The credential candidates are asked to sort everyday tasks (i.e. art, P.E., writing a narrative, mathematical concepts, social studies projects, etc.) according to Cummins' quadrant (context-embedded, context-reduced, cognitively demanding and cognitively undemanding). Student teachers participate and process this activity focusing of conversational and academic language. They further address how this new knowledge helps them make content more accessible for English Learners.

UCSB

Teacher Education Program

Course:

SB 2042 DOCUMENTATION WORKSHEET

ED E 391D - Reading/ Language Arts

Instructor:
 Sabrina Tuyay

Teacher Performance Expectation TPE 4: Making Content Accessible

Activities
Assignments
Readings

Stories and Strategies
Lesson Plan Assignment

Narrative:

In each class session, during "Stories and Strategies", candidates are exposed to a variety of high quality literary texts and a range of instructional strategies that can be utilized in teacher-guided and independent reading contexts (for a list of stories and strategies; please see course syllabus in Appendix A). After learning each-of these instructional strategies, candidates are, -
- asked to discuss and identify additional steps they would take, or adaptations they would make, to foster access to and comprehension of the content for all learners.

In the rationale and procedures section of each of the three lesson-plan assignments (word analysis, comprehension, writing strategies/applications), candidates demonstrate their abilities to incorporate specific strategies and appropriate teaching/instructional activities that address the state adopted English Language Arts Content Standards. They show that they are able to prioritize and sequence essential skills and strategies in a logical, coherent manner relative to the students' current levels of achievement. To meet students' academic needs, they provide explicit instruction, explain concepts clearly, and use multiple ways (e.g. written and oral presentations, manipulatives, models, diagrams, technology) to reinforce content. Candidates also provide adequate time for students to practice and apply what they have learned.

Who are the students in this class?

D With how many students will you be working? o How many females? Males?

D What is their grade level?

D What is the age range of the students?

D What is the number of students on free or reduced price meals? D What are their learning styles (i.e. auditory, kinesthetic)?

What are their English language proficiency levels (see ELD standards)?

D What additional needs might the students have (describe any special considerations and/or exceptional needs)?

The introduction to the unit also asks the student teachers to clearly state and address the content standards chosen for the unit and how the unit is written with the specific needs of the students in mind. The questions that relate directly to_ the state adopted academic content standards for students are:

The academic practice and the content areas addressed.

Why were the academic practice and the content areas_ _chosen? Why the unit is significant.

How the unit fits into the larger picture (the year's curriculum.) The California State Content Standards addressed.

An articulation of and rationale for selecting this particular academic practice. Consider the students you described above.

In order to demonstrate how the credential candidates take additional steps to foster access and comprehension for all learners and how they balance instruction by adjusting lesson designs relative to students' current level of achievement, the guidelines for the unit require the student teachers to address the following questions regarding differentiation of instruction/adaptation for each of the lesson plans included in the unit:

How will you adapt the lesson procedures above to meet the needs of the students described in your rationale?

SB 2042 Documentation Worksheet

Course: SPS 390 - Special Education Instructor: Banigan

Narrative: The Accommodations assignment requires incorporation of specific strategies, teaching/instructional activities, experiences and procedures that address content standards of the curriculum. SST Credential candidates are group by their school site assignments. Give a profile of a student with a disability, individual group members will demonstrate accommodations/modification to be used in their content area, for the student profiled. As a group, they, will also demonstrate a collaborative effort in developing accommodations, which connect content areas and create meaningful instruction for the student.

Text: "Exceptional Lives, Special Education in Today's Schools", (3rd Edition), Turnbull, A., Turnbull, H.R., Shank, M., Leal, D.; Merril/Prentice Hall

	Teacher Performance

Expectation
	Activities
	Assignments
	Readings

	TPE 4 - Making
	Inclusion/collaboration
	Accommodations Activity
	Ch. 3: "Special Education Today:

	Content Accessible
	Simulations
	
	Inclusion and Collaboration"

	
	Adaptations activity
	
	Ch. 4: Learning Disabilities

	
	Guest Speakers (special
	
	Ch. 5: "Emotional or Behavior Disorders"

	
	education students, general and
	
	Ch. 6: "Attention-Deficit/Hyperactivity

	
	special education teachers
	
	Disorder

	
	---- -
	
	Ch. 8: "Mental Retardation

	
	
	
	Ch. 9: "Severe and Multiple Disabilities

	
	
	
	Ch. 10: "Autism"

	
	
	
	Ch. 11: "Other Health Impairments"

	
	
	
	Ch. 12: "Physical Disabilities"

	
	--- -
	
	Ch. 13: "Traumatic Brain Injury"

	
	
	
	Ch. 14: "Communication Disorders"

	
	
	
	Ch. 15: "Hearing Loss"

	
	
	
	Ch. 16: "Blindness and Low Vision"


	Teacher Performance

Expectation
	Activities
	Assignments
	Readings

	TPE 5: Student Engagement
	• Discussion of learning
	• Class observation from
	See section after the narrative

	
	theories including
	a Constructivist point of
	for complete reading list for

	
	Constructivism,
	view.
	this TPE.

	
	Information Processing
	• Creation of a
	-

---​

	
	Model, Behaviorism,
	Motivation Plan-for
	

	
	and Multiple
	students.
	

	
	Intelligences.
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Course: ED 203A - Single Subject Psychological Foundations of Education Instructor:
Heidi Stevenson

Narrative: SST candidates learn how to engage students by designing student-centered lessons which incorporate the concepts of learning theory (e.g. Multiple Intelligences, Constructivism, Information Processing) and by providing a supportive environment which motivates students to learn. The creation of a motivational plan and sharing motivational ideas with pupils in their placements assists SST candidates in developing a common language with their pupils to help them perform their best in class. SST candidates also engage struggling and off-task students by providing instruction appropriate to their learning style and encourage intrinsic motivation with techniques from their motivational plan. Incorporating different learning strategies and discussing appropriate application of these theories into practice also aides candidates in creating learning activities which make instruction relevant to students. Questioning strategies are taught as another way to encourage active participation by all students. Questioning skills are addressed in an in-class activity requiring candidates to rewrite vague questions in order to frame more meaningful questions for students (e.g. avoiding asking compound questions, providing wait time, asking questions which encourage critical thinking as opposed to recall of facts). Readings, lectures, reflecting with peers, activities to hone skills, and assignments support and expand

candidates knowledge regarding how to apply learning theories, questioning techniques, and motivation techniques to engage all students.

CONSTRUCTIVISM

Gagnon, G.W. & Collay, M. (1999). Constructivist learning design. Retrieved September 7, 1999 from www.12rainbow.com/cld/cldp.html
Savery, J.R. & Duffy, T.M. Problem based learning: An instructional model and it's constructivist framework. Educational Technology, September/October 1995, 31 - 38.

Eggen, P.D. & Kauchak, D.P. (1996). Strategies for teachers (3' ed). New Jersey: Prentice Hall. •
Chapter 9: The Cooperative Learning Model (pp. 277-311).

LEARNING THEORY: INFORMATION PROCESSING MODEL Bynes, J.P. (2001). Cognitive development and learning in instructional contexts (2°d ed). Massachusetts: Allyn & Bacon. •
Information Processing Theories (pp. 28-33)

•
Bloom's Approach & The Expert-Novice Approach (pp. 76-79)

Hyerle, D. (1996). Thinking maps: Seeing is understanding, Educational Leadership, January 1996, 85-89.

Burke, K. (2000). How to access authentic learning. New York: Prentice Hall. •
Chapter 10: Graphic Organizers

Feden, P.D. (1994). About instruction: Powerful new strategies worth knowing. Educational Horizons, Fall 1994, 18-24.

Scruggs, T. E. & Matropieri, M.A. (1992). Remembering the forgotten art of memory. American Educator, Winter 1992, 31-37.

Inserts on questioning by Ron Kok (1999).

INTELLIGENCE$

Charts on Multiple Intelligences, author unknown

Armstrong, T. (1999). Seven kinds of smart: Identifying and developing your multiple intelligences. New York: Plume Books •
Multiple Intelligences test (pp. 17-25)

Gardner, H. (1999). Intelligence reframed: Multiple intelligences for the 21S` century. New York: Basic Books. 0
Chapter 10: Multiple Approaches to Understanding

Levine, M. (2002). A mind at a time. New York: Simon & Schuster. •
Chapter 2: The Ways of Learning (pp. 27-50)

•
Chapter 11: Getting a Mind Realigned (but not Redesigned) (pp. 277-294)

Glasser, W. (1998), The quality schoolteacher: A companion volume to the quality school. New York: Harper Perennial. •
Chapter 6: Teaching Useful Information in the Secondary School (pp. 50 - 55)

LEARNING THEORY: BEHAVIORISM Slavin, R.E. (2003) Educational psychology: Theory and practice (7" ed.). Massachusetts: Allyn & Bacon. •
Chapter 5: Behavioral Theories of Learning (pp. 136 - 169)

Stipek, D. J. (2002). Motivation to learn: Integrating theory and practice (4' ed.). Massachusetts: Allyn & Bacon. •
Chapter 3 Reinforcement Theory

•
Chapter -13: (pp. 222- 228)

	Teacher Performance

Expectation
	Activities
	Assignments
	Readings

	TPE 5: Student Engagement
	• Video on
	• Web Assignment
	• Bransford, J. D., Brown, A. L., & Cocking, R. R. (1999). How Deonle

	
	Project-Based
	• Issues log
	learn: Brain, minL•Ww~eierience and school. Ch 6: "The design of

	
	Leaming
	
	learning environments."

	
	• Class
	
	• Novick, R. (1996). Developmentally appropriate and culturally

	
	discussion
	
	responsive education: Theory in practice. Portland, OR: Northwest

	
	
	
	Regional Educational Laboratory. (ERIC document Reproduction

	
	
	
	Service No. ED 397 985)

	
	
	
	• Oldfather, P. and West, J. (1999). Learning through children's eyes:

	
	
	
	Social constructivism and the desire to learn.

	
	
	
	• Tharp, R. G. & Gallimore, R:{1988). Rousing minds to life: Teaching,

	
	
	
	learning. and schooling in social context. Cambridge: Cambridge

	
	
	
	University Press.

	
	
	
	• Wink, J. and Putney, L. (2002). A vision of Vygotsky. Boston: Allyn

	
	
	
	& Bacon.


SB 2042 Documentation Worksheet

Course: ED211D Human Development in Middle Childhood Instructor: Tine Sloan

Narrative: In this course Candidates focus on understanding development in middle childhood and applying this understanding to culturally responsive and developmentally appropriate practice. In the "Web Assignment" Candidates design classroom activities and practice that (among other things) ensure the active and equitable participation by all students, that encourages students to share and examine points of view during engagement with a website, and potentially that uses community resources, student experiences, and applied learning activities to make instruction relevant. Candidates develop an understanding of how these processes promote optimal learning and development through their readings (see list above), through reflections in their "Issues Logs", and through video (Project-Based Learning). Additionally, a focus of the "Web Assignment" is to help Candidates understand how technology can help extend the intellectual quality of student thinking, by asking Candidates to evaluate the extent to which a website allows students to engage in critical thinking above and beyond that possible without the technology. Where the site falls short of Candidates' expectations, Candidates design additions to the site that will extend student thinking and opportunities for engaging in higher level activities that might not be possible without the technology.

UCSB

Teacher Education Program

Course:

SB 2042 DOCUMENTATION WORKSHEET

ED SC 393 - English Seminar

Instructor:

Audra Skukauskaite

Teacher Performance

Expectation
Activities

Assignments

	TPE 5: Student Engagement
	Discussion of an article
	Read the article and write a
	Townsend, J. S. (1998) Silent

	
	
	reflection. In grade-level groups
	Voices: What happens to quiet

	
	
	write up a set of implications on
	students during classroom

	
	
	how to engage quiet students in
	discussions? English Journal

	-
	-

---- -
	candidates' classrooms.
	87(2), . 72-81.​


Readings

Narrative: Quiet students: who are they and what do they do?

During the reading, reflecting and discussing of the article single subject credential candidates learn how to observe and assess student participation in classroom discussions and other activities.-They learn to ensure the active and equitable partic4pation of all students, be it quiet or vocal participation. Student teachers discuss how to ensure that students understand what they are to do during instruction and learn some strategies of how to monitor student progress. The article facilitates a discussion of how to assess if students are participating, struggling or off task, and enables the candidates to examine why, and teaches to use a variety of strategies to re-engage all learners. In discussing implications of the article, the candidates learn how to encourage students to share and examine points of view during lessons. They use community resources, student experiences, and applied learning activities to make instruction relevant. They extend the intellectual quality of student thinking by asking stimulating questions, challenging student ideas, and providing opportunities to respond in various ways. Candidates learn how to teach students to respond to and frame meaningful questions.

UCSB

Course:

SB 2042 DOCUMENTATION WORKSHEET

R 390 Content Literacy Methods and Procedures
Instructor:

Julie Elvin

Teacher Performance

Expectation
Activities
Assignments
Readings

	TPE 5: Student Engagement
	Students participate in literature
	Students have roles and written
	McBride, Dr. Susan.

	
	circle discussions.
	assignments for their literature
	(1998)."Making group work

	
	Students participate in complex
	circle discussions each class.
	count, based on Complex _

	
	instruction activities.
	Students use complex instruction
	_

Instruction," Information from a

	
	Students learn strategies to help
	to work actively in groups to
	presentation at Cal Poly

	
	their students participate in the
	share information in our class
	University, UCTE.

	
	social construction of
	setting.
	Vacca & Vacca (2000).

	
	knowledge. -
	
	Content Area Reading.--Literacy

	
	
	
	and Learning Across the

	
	
	
	Curriculum. Chapter 7: "Talking

	
	
	
	to learn. New York: Lon man


Narrative: The student teachers had many opportunities for the social construction of knowledge in this course. Through the roles that they had each week in their literature circle discussions, they learned the power of giving students the chance to discuss their texts. Through complex instruction activities, they learned methods for getting all of their students involved in activities that used all of the multiple intelligences for demonstrating knowledge. Through practicing the strategies in the Vacca and Vacca chapter, "Talking to Learn," they were able to learn specific methods for involving their students more fully in the learning process such as, DRTA, KWL, Intra-act, Discussion Webs, "fostering reader response through talking and writing, supporting response through discussion, supporting response through collaboration, scaffolding collaboration among students," (Vacca and Vacca; 2001) and using literature response circles.

SB 2042 Documentation Worksheet

Course: ED SS390 Secondary Social Studies Procedures and SS393 Professional Content Seminar Instructor: Ron Kok

Narrative:

This specific standard actually gets to the core of the social studies procedures class. At least 9 hours are devoted to the teaching of appropriate discussion strategies. In one 3-hour session discussions are modeled and analyzed on the basis of the objectives for the discussion and the level of critical thinking questions involved. Reference to Bloom's taxonomy is made and an effort is made to engender questions involving analysis, ap​plication, synthesis, and evaluation. Two other 3-hour sessions are devoted to the candidates conducting a 15-minute discussion that is then analyzed 

	j Teacher Performance
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	Appendix A.
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	jectives that fit within the content standards
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	dent behavior.
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	jectives and whether or not the "stimulus"
	Readings:
	

	lenging student ideas. Can-
	question that initiated the discussion is engag-
	Candidates read the appropriate section in
	

	didates teach student to re-
	ing.
	their reader describing these particular
	

	spond to and frame mean-
	
	strategies.
	

	ingful questions.
	Values Analysis, values clarification, and
	
	

	
	Kohlberg's cognitive-moral strategies: Can-
	Candidates review the appropriate readings
	

	
	didates are taught various ways in which to
	handed out in a workshop during which
	

	
	frame certain issues and challenge students'
	candidates learned to write proper learning
	

	
	ideas.
	objectives.
	

	
	Group Inquiry: candidates are taught to de​
	
	

	
	sign lessons that allow students to respond to
	
	

	
	and frame meaningful questions.
	
	


by the other candidates. Students must also turn in a lesson plan using this particular strategy in their own classes. Such a lesson plan must include objectives, rationale, standards addressed, detailed timing and activities, and a reflection. The lesson plan must also be observed and evaluated in writing by the cooperating teacher.

With regards to values teaching, three specific strategies are taught: values clarification (an open-ended activity where students state their values within a range of topics), values analysis (a strategy where students are taught two sides to an issue-debates, silent debates, discussions), and Kohlberg' cognitive moral strategies where students are taught that certain issues involve conflicting moral choices. Approximately 9 hours is spent in class teaching these strategies. Candidates also design lessons using these strategies. Again, such lessons must be complete and include objectives, rationale, detailed activities, and a personal reflection. Again, also, these lesson plans must be observed by the cooperating teacher who must provide written feedback.

One major strategy used is that of inquiry to which ca. 6 hours are spent in class. Candidates are specifically taught to use primary documents to -get their students to ask critical thinking questions, formulate hypotheses, and assess these hypotheses in some way.

Course: ED 211D - Human Development in Middle Childhood 

Instructor: Tine Sloan

Narrative: Through class discussion, activities (analysis of video clips), readings (see list above), and assignments (Observation assignment) Candidates first develop an understanding of children's physical, cognitive, and social-emotional development in Middle'

	Teacher Performance

Expectation
	Activities
	Assignments
	Readings

	TPE 6A & 6B:
	• Discuss and analyze
	• Web assignment
	• Bee, H. (2000). The developing child (9`" ed.). Massachusetts:

	Developmentally
	video of children
	• Observation
	Allyn & Bacon. (Excerpts from chapter l: "Basic questions"

	appropriate practices in
	raised with extreme
	• Issues logs
	pp. 17-23)

	grades k-3 and 4-8
	social deprivation
	
	• Berk, L. (2001). Development through the likspan (2°a ed.).

	
	(Secrets of a Wild
	
	• Bransford, J. D., Brown, A. L., & Cocking, Rodney R. (1999).

	
	Child)
	
	How l!::r+sile learn: Brain, mind, experience. and school.

	
	• Video on Piaget
	
	• Oldfather, P. and West, J. (1999). Learning_ through children's

	
	• Watch and analyze
	
	eves: Social constructivism and the desire to learn.

	-
	several video clips
	
	• Tharp, R.-G.- & Gallimore, R. (1988). Rousina minds to life:

	
	of children at
	
	Teaching, learning, and schooling_ in social context.

	
	different ages that
	
	Cambridge: Cambridge University Press.

	
	illustrate different
	
	• Novick, R. (1996). DevelotiLwaii*.Ks)t iojriate and culturally

	
	aspects of physical,
	
	responsive education: Theory in practice. Portland, OR:

	
	social, and cognitive
	
	Northwest Regional Educational Laboratory. (ERIC document

	
	development
	
	Reproduction Service No. ED 397 985)

	
	• Daily class
	
	• Pea, R. D. (1993). Practices of distributed intelligence and

	
	discussion
	
	designs for education. In G. Salomon (Ed.), Distributed

	
	
	
	cm~nitions: Psychological and educational considerations (pp.

	
	
	
	47-87). Cambridge: Cambridge University Press.

	
	
	
	• Wink, J. and Putney, L. (2002). A vision of Vygotsky.

	
	
	
	Boston: Allyn & Bacon.


childhood. Several readings (Bee, 2000; Berk, 2001; Wink & Putney, 2002; Oldfather & West, 1999; Bransford, J. D., Brown; A. L. Cocking, Rodney R., 1999; Berk, L., 2001) and a video (on Piaget) focus on children's learning and development within a social constructivist framework. Candidates take notes on these readings and record questions and reflections in a daily "Issues Log" to aid in their developing understandings and in class discussions. Several class activities revolve around analyzing "video clips" of children engaged in cognitive tasks, in social interchanges that illustrate particular developmental issues relevant to middle childhood Additionally, Candidates view video of children raised in extreme social isolation to help understand the ways in which the social and cultural climate affect all areas (physical, cognitive and social-emotional) of development. Finally, through the "Observation" assignment Candidates observe children from two different age groups in a summer camp setting and analyze these observations with class readings in an effort to further understand physical and social developmental issues in middle childhood.

Candidates then-draw upon this understanding of child development to construct culturally responsive and developmentally appropriate practices for their students. Readings (Novick, 1996; Tharp, R. G. & Gallimore, R., 1988; Pea, R. D., 1993) and video (on project based learning) discuss strategies for developmentally appropriate practice fork-3 learners including the use of hands-on experiences, creation of a structured day with opportunities for movement, matching activity to the attention span of young learners, connecting learning to the child's immediate world, understanding children's naive theories/understandings of scientific and other phenomena, and creating opportunities for learners with different strengths and ways of learning. For 4-6 grade learners these readings help Candidates develop strategies for extending concrete thinking, fostering abstract reasoning and problem solving skills, developing learning strategies, developing cooperative group work strategies, building upon
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	TPE 6: Developmentally
	• Create an inclusion
	• Lesson plan adaptation
	• Text

	Appropriate Teaching
	plan for a student with -
	
	

	Practice
	-- disability
	
	


Course: ED 222A- Special Education     Instructor: Mficha- Gerber and Jill Leafstedt
Narrative: Ed 222A focuses on this TPE by putting attention on students who are at a different developmental level than what is normally expected for a stated grade. Students learn about what to expect from students who are producing at a developmental level lower than their-peers both socially and academically.
- -
-

UCSB
Teacher Education Program

Course:

SB 2042 DOCUMENTATION WORKSHEET

3955- Integrated Curriculum- (SST)

Instructor:

Christine Kovell Tine Sloan

Teacher Performance 

Expectation

Activities

Assignments

Readings

Narrative. SST Credential Candidates designed their own unit of teaching which included detailed planning, instruction, and assessment. Imbedded in this unit was Task 3 Field Review...

Step one required the candidates to describe their whole class and to research and describe two focus students: one an English language learner and the second any learning problem which requires some kind of accommodations. Candidates used records, counselors and the special education department at their teaching site.

	TPE 6B & C: Engaging and
	
	
	

	Supporting students in learning.
	Candidates used the Field
	Candidates were assigned to
	

	
	Review Draft of the California
	design and teach a unit during
	

	- `
	Teaching Performance -
	their practicum.
	-

	
	Assessment
	Candidates imbedded this unit
	

	
	Task3.
	into a written document of Step
	

	
	Candidates were given written
	1-6 of Task 3.
	

	-
	guided . to
	
	

	
	the above document to direct and
	
	

	
	assist them in their own
	
	

	
	completion and assessment of
	
	

	
	their unit and the Task 3
	
	

	
	document.
	
	

	
	Candidates were given one on
	
	

	
	one assistance and assessment
	
	

	
	over a five-week period.
	
	

	
	Two sessions of the course gave
	
	

	
	students the opportunity to peer
	
	

	
	share and assess.
	
	


Step two required candidates to give information about their learning environment of the candidates' classroom and the academic instruction planning of this lesson and assessment which included state-adopted content standards and academic learning goals.

Step three required the candidate to design and include adaptations for the two focus students in their planning and implementation and specifically their assessment.

Step four--Candidates reviewed evidence of student learning by collecting and studying the assessment of a sampling of student assessment. Step five required the candidates to analyze the evidence of student academic learning and achievement toward their academic learning goals. This analysis also specifically included the two focus students.

Step six--Candidates wrote a reflection on their assessment implementation responding to prompts such as "..what would you do the same and what would you do differently and why?

In their are required to make phone calls to parents to praise students' successes but also to encourage some to improve their work. The student teachers will start their take-over period by sending a letter to parents describing their academic and social background, explaining their curriculum and methods of instruction, and giving parents ways to contact them. Some candidates plan parent newsletters to encourage involvement in their child's learning. In these ways, candidates encourage parents to become involved and support their efforts to improve student learning

UCSB

Teacher Education Program

Course:

SB 2042 DOCUMENTATION WORKSHEET

R 390 Content Literacy Methods and Procedures
Instructor:

Julie Elvin

Teacher Performance

Expectation Activities
Assignments
Readings

Narrative: After getting in-class practice teaching learning strategies to help their struggling students, student teachers were given the assignment of identifying five different strategies from five different chapters of the Vacca and Vacca book, Content Area Reading: Literacy and Learning Across the Curriculum, that they could use to scaffold their struggling students in their content areas. The student teachers had to also identify how and why they would implement each of these strategies in their lesson plans.

Through the "hiding out" assignment, student teachers spent time every week working with students who had difficulty with literacy issues. They helped students organize their materials and assignments, helped them set individual learning goals, taught them problem​solving skills, assisted them in managing their time and completing their assignments, supported them in making wise academic choices and taught them the importance of the consequences of these choices to their future.

	TPE 6B: Developmentally
	Through class
	In class presentations of strategies to
	Brozo, William. (1990). "Hiding out in

	Appropriate Practices in
	assignments, the student
	scaffold students in all areas of
	secondary content classrooms: Coping

	Grades 4-8

_
	teachers are taught to help
	academic content in their junior high
	strategies of unsuccessful readers,"

	
	students develop learning
	and high school classes.
	Journal of Reading, February, p. 324-327.

	TPE 6C: Developmentally
	strategies to cope with
	Student teachers were required to
	California Department of Education.

	Appropriate Practices in
	increasingly challenging
	list and analyze five different
	(2000). Strategic teaching and learning:

	Grades 9-12
	academic curriculum.
	strategies to use in teaching
	Standards-based instruction to promote

	
	
	struggling student in-their content
	content literacy in grades four through

	
	
	classes.
	twelve. Sacramento: CDE.

	
	
	The "hiding out" assignment
	Vacca & Vacca (2000). Content Area

	
	
	provided student teachers with a
	Reading: Literacy and Learning Across

	
	
	regular opportunity to work with
	the Curriculum. Chapter 7: "Talking to

	
	
	struggling students in their junior
	learn. New York: Longman

	
	
	high and high school classrooms.
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	TPE 6 b & c -
	Transition
	
	Ch. 1: "Overview of Today's
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	Special Education"

	Appropriate Practices in
	
	
	Ch. 2: "Implementing IDEA's

	Grade 8-12
	
	
	Principles"


SB 2042 Documentation Worksheet

Course: SIPS 390 - Special Education Instructor: Banigan

Narrative: SST Credential Candidates will gain knowledge in the area of transition from school to work/community living for students with special needs. Transition information includes; IDEA law requirements for transition, Individual Transition Planning as well as infusing self-determination into core curriculum and career planning.

Text: "Exceptional Lives, Special Education in Today's Schools", (3rd Edition), Turnbull, A., Turnbull, H.R., Shank, M., Leal, D.; Merril/Prentice Hall

UCSB

'' 

Teacher Education Program

Course:

SB 2042 DOCUMENTATION WORKSHEET

ED 286 ST: Nature of Science in Science Education; ED ST 390: Science Methods & Procedures; ED ST 393 Professional Issues

Instructor:

Julie Bianchini; Lynne Cavazos; Melanie Pearlman

Teacher Performance

Expectation -
Activities

	TPE 6B & C: -
	• Field Trips to- Local
	• Science Inquiry Lesson - .
	• Barton,-A.C. (1998) Teaching science

	Developmentally
	Science Museums and
	• Design a "Virtual Field Trip"
	with homeless children. Journal of

	Appropriate Teaching
	Research Reserves
	
	Research in Science Teaching.

	Practices
	• Design rubrics for class
	
	• Warren, B., et al (2001). Rethinking

	_
	demonstration.assignment
	_
	diversity in learning science. Journal

	
	
	
	of Research in Science Teaching

	
	
	
	• Collins, H. and Pinch, T. (1998). The

	
	
	
	golem: What everyone should know

	
	
	
	about science.


Assignments

Readings

Designing rubrics and discussing how and when to use them for class assignments allows candidates to communicate requirements and grading criteria to students and families. In this activity, candidates also discuss how elements of the rubric can set a timeline for students, helping them develop and practice strategies for managing time and completing assignments.

Narrative: Candidates participate in 4 field trips to local university research reserves such as Sedgewick and the Carpinteria Salt Marsh and to the local zoo and natural history museum in order to find ways that students can see science in action and in the community. They learn how to arrange field trip visits and also how to create a "virtual" field trip in their classroom. These activities reach a broader range of students than a traditional lab setting. It also builds connections between the science curriculum and life beyond school.

UCSB

Teacher Education Program

SB 2042 DOCUMENTATION WORKSHEET Course:
395S Integrated Curriculum ( SST)

Instructor:

Christine Kovell and Tine Sloan

Teacher Performance E ectati6n

	TPE 7 (and 6):
	Candidates used the Field Review Draft of the California Teaching Performance
	Candidates were assigned to
	

	Engaging and Supporting
	Assessment Task3.
	design and teach a unit during
	

	students in learning.
	Candidates were given written guided questions in addition to the above document to
	their practicum.
	

	
	direct and assist them in their own completion and assessment of their unit and the Task
	Candidates imbedded this
	

	Teaching English Learners
	3 document.
	unit into a written document
	

	
	Candidates were given-one on one assistance and assessment over a 5-week period.
	of Step 1-6 of Task 3.
	

	
	Two sessions of the course gave students the opportunity to peer share and assess.
	
	


Activities

Assignments

Narrative:

SST Credential Candidates designed their own unit of -teaching which included detailed planning, instruction, and assessment. Imbedded in this unit was Task 3 Field Review...

In their student teaching assignment, they are required to make phone calls to parents to praise students' successes but also to encourage some to improve their work. The student teachers will start their take-over period by sending a letter to parents describing their academic and social background, explaining their curriculum and methods of instruction, and giving parents ways to contact them. Some candidates plan parent newsletters to encourage involvement in their child's learning. In these ways, candidates encourage parents to become involved and support their efforts to improve student learning

Step one required the candidates to describe their whole class and to research and describe two focus students: one an English language learner and the second any learning problem which requires some kind of accommodations. Candidates used records, counselors and the special education department at their teaching site.

Step two required candidates to give information about their learning environment of the candidates' classroom and the academic instruction planning of this lesson and assessment which included state-adopted content standards and academic learning goals.

Step three required the candidate to design and include adaptations for the two focus students in their planning and implementation and specifically their assessment.

Step four--Candidates reviewed evidence of student learning by collecting and studying the assessment of a sampling of student assessment.

Step five required the candidates to analyze the evidence of student academic learning and achievement toward their academic learning goals. This analysis also specifically included the two focus students.

Step six--Candidates wrote a reflection on their assessment implementation responding to prompts such as "..what would you do the same and what would you do differently and why?

UCSB

Teacher Education Program

Course:

SB 2042 DOCUMENTATION WORKSHEET

ED E 391E: Foundations: Teaching English Learners (CLAD)

Instructor:

Andrea Torchin
Teacher Performance 

Expectation

Activities

Assignments

Readin s

	TPE 7: Teaching
	• Tea Party
	• Program Models Grid
	• California Department of Education (1983). Basic

	English Learners
	• Program Models
	• Ed Code 300-340/
	Principles for the Education of Language-Minority

	
	Grid
	Coordinated
	Students: An Overview

	
	
	Compliance Review
	• Freeman, David E. and Freeman, Y.S. (2001). Between

	
	-
	(CCR) Analysis
	Worlds: Access to Second-Language Acquisition.

	
	
	
	Portsmouth: Heinemann.

	
	
	
	• California Department of Education (1999). Frequently

	
	
	
	asked questions regarding the implementation of EC

	
	-
	-
	300-340 (Proposition 227).- -----​

	
	
	
	* Crawford, James (1999). Bilingual Education: History,

	
	
	
	Politics, Theory and Practice. Los Angeles: Bilingual

	
	
	
	Educational Services, Inc.

	
	
	
	• Tones-Guzman, Maria E. (2002). Dual Language

	
	
	
	Programs: Key Features and Results. In Directions in

	
	
	
	Language and Education, no. 14.

	
	
	
	• Krashen, Stephen D. (1996). Success Without Bilingual

	
	
	
	Education? and A Gradual Exit Model. In Under

	
	
	
	Attack: The Case Against Bilingual Education. Culver

	
	
	
	City: Language Education Associates.

	
	
	
	• Igoa, Cristina (1995). The inner world of the immigrant

	
	
	
	child. New Jersey: Lawrence Ehrlbaum Associates,

	
	
	
	Inc.

	
	
	
	• U.S. Department of Education. (2001). A National Study of

	
	
	
	School Effectiveness for Language Minority Students'

	
	
	
	Long-Term Academic Achievement (No. R306A60001​

	
	
	
	96). Fairfax, VA: Thomas, Wayne P. and Collier, V.P.


Narrative:

The student teachers begin their study of the pedagogical theories and principles for comprehensive instruction of English learners (ELs) by reading an overview of the 5 principles for the instruction of ELs. These are: Linguistic Threshold, Dimensions of Language Proficiency, Common Underlying Proficiency, Second Language Acquisition, and Student Status. They participate in the Cummins' Quadrant activity (see TPE 4) and question their own perceptions of student status in the classroom.

The program models grid is both an in-class activity and an assignment for the course. The credential candidates participate in a jigsaw activity to assist them in understanding the 6 program models for the instruction of ELs. These are: Structured English Immersion, SDAIE/Sheltered, Early exit transitional, Late exit transitional, Enrichment Immersion and Dual/Two-way Immersion. The student teachers are asked to fill in the program models grid and find answers to the following questions for each of the program models: goals, language component, staffing, class composition, length of program, and research results. By the end of the class, credential candidates should know the elements of each of these program models for the instruction of ELs~

The final assignment for the course, which also carries the most weight for their grade, involves an analysis of the Ed. Code 300-340, which specifically addresses Structured English Immersion programs, and the California Coordinated Compliance Review for the instruction of ELs. This assignment asks them to hypothetically create a :`program for the instruction of ELs based on all the knowledge gained during the term. Student teachers must take into consideration the law, the anticipated results of program models, and the theoretical frameworks for the instruction of ELs and must create a sound program that supports ELs academically. Student teachers are given the opportunity to decide upon the program model, the demographics of the student population and the staffing availability. This final project allows them to analyze and synthesize all their learning in the course throughout the quarter. This synthesis demonstrates the student teachers familiarity with the philosophy, design, goals, and characteristics of programs for English Language Development, including Structured English Immersion.

In Cristina Igoa's work (1995) student teachers read about the cognitive, pedagogical, and individual factors that may affect students' language acquisition. They also participate in a tea party activity that utilizes quotes from immigrant students.

UCSB

Teacher Education Program

Course:

SB 2042 Documentation Worksheet

ED E 391G- Teaching English Learners Instruction, Assessment & Policy (CLAD)

Instructor:

Sabrina Tuyay

Teacher Performance

Expectation Activities Assignments

	TPE 7: Teaching English
	In-Class Activities for
	
	-Faltis, CJ. & Hudelson, SJ. (1998). "A Theoretical Framework for

	Learners
	class sessions 1-6
	
	Learning and Language Acquisition in Bilingual Settings." In Bilingual

	
	(please see course
	
	Education in Elementary and Secondary School Communities, pp. 83​

	---- -
	outline)
	
	107. Boston, MA: Allyn & Bacon.

	
	
	
	Edelsky, C. (1996). "The Effect of Theory on Several Versions of

	
	
	
	Popular Theory: Plus Ca Change, Plus C'est la Meme Chose." In With

	
	
	
	Literacy and Justice for All, pp. 58-72, New York: The Falmer Press.

	
	
	
	Cummins, J. (2001). "Putting Language Proficiency in its Place:

	
	
	
	Responding to Critiques of the Conversational/Academic Language

	
	
	
	Distinction". Available online:

	
	
	
	httl•i://www.iteachilearn.com/cummins/converacademlarn;-gAsti.html

	
	
	
	Solomon,J. & Rhodes, N. (1995). "Conceptualizing Academic

	
	
	
	Language." Available online:

	
	
	
	http://www.ncbe.gwu.eduhniscpubs/ncrcdsll/rr15.htm

	
	
	
	Scarcella, R. (200?). Academic English. In Teacher Education and

	
	
	
	Professional Development, pp. 15-38). University of California.

	
	
	
	Met, M. (1994). "Teaching content through a second language." In, F.

	
	
	
	(Ed.). Educating Second Language Children, pp. 159-182. New York,

	
	
	
	NY: Cambridge University Press.

	
	
	
	Chamot, A.U. & O'Malley, J.M. (1994). "Academic Language

	
	
	
	Development in CAI-LA." In The CALLA Handbook, pp. 40-55,

	
	
	
	Reading,MA: Addison-Wesley.


	
	
	
	Rigg, P. (1989). "Language Experience Approach: Reading Naturally."

	
	
	
	In Rigg, P. & Allen, V.G. When They Don't All Speak English, pp. 65​

	
	
	
	76. Urbana, IL: NCTE.

	
	
	
	Butler, F.A. &Stevens, R. (1997). Accommodation Strategies for ELL'S

	
	
	
	on Large-Scale Assessments. CSE Technical Report # 448. Los Angeles,

	
	
	
	CA: UCLA. Available online:


Narrative:

This course is designed to build upon candidates' increasing understandings of pedagogical theories and principles of second language acquisition and to further their knowledge and skills to effectively teach English learners and to be able to apply appropriate pedagogical practices that foster high expectations and provide access to the core curriculum. Each class session is organized to allow for exploration of theoretical constructs and their practical classroom application. In class session #1, candidates participate in a simulation activity where they are given letters written by several "community members" expressing their concern with the increasing population of English learners. They are asked to use these letters and what they have learned in their previous courses (ED E 391E and ED E 391H in particular) to accomplish the following:

You have been asked to make a presentation at the next school site council meeting. In your presentation, you are to make recommendations on how ABC Elementary School should proceed in terms of meeting the needs of the student population. Mrs. Olsen will be there, as will Sr. Aguirre and several veteran teachers on the faculty. You must consider the concerns of the parents as well as what you know as a classroom teacher and professional educator. You also need to include what you know about the CCR and state and federal guidelines.

In preparation for class #2, candidates are asked to read and article by Faltis and Hudelson (see above) that discusses several theories of second language acquisition from various perspectives (e.g. psychological, social constructivist). During class, candidates revisit what they have learned thus far (Cummins and Krashen) and to compare this to information presented in this article. They then discuss how this applies to what they have seen thus far in their student teaching and raise questions for further exploration. During this class, candidates also share the lesson that they taught and analyzed for TPA task 4, focusing specifically on the instructional strategies they used and how they contextualized key concepts. They will also consider how they used information about the students' assessed levels of literacy and proficiency in English to provide instruction that is differentiated to students' language abilities.

The focus of class sessions 3 and 4 is conceptualizing and developing academic language. Candidates read one of four required articles on academic language (Cummins, Edelsky, Scarcella, Solomon & Rhodes) in preparation for class. #3. During an in-class expert jigsaw, they meet in expert groups to discuss the article they have read. They consider the definition of academic language being proposed by the author of their particular article. Next, candidates meet in "home teams" where they each share an article. Finally, using all of the articles, the groups generate a definition of academic language. During class session 4, candidates use their definitions of academic language and consider practical application. They read the Met article as well as the one by Chamot and O'Malley to further develop their ideas about how to teach academic language. They also analyze one of the lessons that they have planned for their takeovers, considering if and how they are addressing the development of academic language for the English learners in their classrooms. They respond to the following questions:

What is the content topic that you are teaching in this lesson?

What instructional strategies are you using (or might you use) to provide contextual support for learning this content? What is the academic language skill that you are teaching (or might teach) in this lesson?

What are some ways that you might explicitly teach this particular skill?

Through activities in each of these sessions; candidates demonstrate that they know and apply pedagogical principles and practices for the development of academic language.

In class #5, candidates are asked to conduct an analysis of a first grade English language arts lesson from state adopted instructional materials. They are presented with three case studies of English learners in a first grade classroom which includes assessment data about the students proficiency in Eng-fish as well as
development. Using these case studies, candidates-identify the instructional

strategies that they would use to make this grade-appropriate curriculum comprehensible to each of these English learners. Class #6 builds on this class session by presenting Language Experience Approach as another instructional strategy for making language arts content more comprehensible.

	Teacher Performance

Expectation
	Activities
	Assignments
	Readings

	TPE 7: Teaching
	• Discussion of Bilingual Education,
	• ELD Lesson Plan
	• Ada, A. F. (1990). The Pajaro

	English Learners
	English Language Development, and
	• Multicultural Lesson
	Valley Experience.

	
	SDAIE program components
	Plan
	• Tomlinson, C. A. (1999). The

	
	• Total Physical Response (TPR)
	• SDAIE Content
	Differentiated Classroom:

	
	Demonstrations
	Lesson Plan
	Responding to the Need of All

	
	• Natural Approach Demonstration
	
	Learners.

	
	• Discussion and review of Second
	
	• Sleeter, C. & Grant, C. (2002).

	
	Language'Acquisition Teaching
	
	Making Choices for Multicultural

	
	Strategies
	
	Education: Five Approaches for

	
	• First and Second Language
	
	Multicultural Teaching- FOURTH

	
	Development
	
	EDITION.

	
	• Multiple intalligences _
	
	• Adal A. F. (1-990). A Magical -

	
	• Analyses of sample Multicultural
	
	Encounter.

	
	Education (MCE) lesson plans
	
	.

	
	• Differentiated Instruction
	
	

	
	• Introduction to SDAIE and analysis of
	
	

	
	SDAIE
	
	


SB 2042 Documentation Worksheet

Course: ED E 391 H: ELD/SDAIE Methods

Instructors: Margarita Wulftange M A : Caryn Parker M.A.

Narrative:
MST Credential candidates can apply pedagological theories, principles and instructional practices for comprehensive instruction of English Learners to help their students further development of academic language, comprehension, and knowledge in the subjects of the core curriculum. Student teachers are expected to draw upon information about their students' backgrounds and prior learning experiences in order to provide differentiated instruction to the students' with varying language abilities. This course provided numerous experiences and opportunities for MST Credential candidates to continue to learn about teaching English Language Learners. With practice in various grouping strategies for optimal learning, ELD listening and speaking strategies and applications, introductions to ELD Standards, use of English Language Arts Standards with the ELD Standards, multiple intelligence activities, opportunities to practice analysis of spiraling content and how this assists with ELL student achievement, use of creative dialog, experience with dialog and co-authorship of books, extension of lesson plans to differentiate instruction, and the introduction and continuation with SDAIE all are helpful in teaching MST Credential candidates about teaching English Learners.

Teacher Education Program

Course:

ED E 395 - Integrated Curriculum

SB 2042 Documentation Worksheet

Instructor:

Andrea Torchin and Sabrina Tuyay

Teacher Performance 

Expectation -

TPE 7: Teaching English

Learners

Activities

Assignments

Interdisciplinary Unit

Readings

Narrative:

As part of the requirements for this course, candidates complete an interdisciplinary curricular unit that they implement during their two​week takeovers in the spring (see course syllabus in Appendix A. This unit requires candidates to integrate at least two content areas and to create a series of lessons that focus on the academic content standards. In the-introduction to their unit, candidates describe the students with whom they will be working. Two of the questions that they must explicitly address here are:

How many English learners are in your class?

What are their English language proficiency levels (see ELD standards and CELDT results)?

They then use this information in the lesson procedures to show how they would provide instruction differentiated to the students' language abilities.

In each of the lessons that candidates design, they are expected to apply pedagogical theories, principles and practices for the development of academic language and knowledge in the subjects of the core curricula. They are also expected to use systematic instructional strategies, including contextualizing key concepts to make grade-appropriate or advanced curricula content comprehensible to the English learners with whom they are working. Questions in the lesson procedures that specifically address this include:

How will you introduce the concept/skill of focus and academic practice?

How will you explicitly teach the concept/skill of focus and academic practice?

What opportunities will you provide for students to practice this new skill and academic practice? In what ways will you ensure the active and equitable participation of ALL students?

What kinds of opportunities will you provide students to apply their new learning?

UCSB

Teacher Education Program

Course:

SB 2042 DOCUMENTATION WORKSHEET

R 390 Content Literacy Methods and Procedures (SST)

Instructor:

Julie Elvin

Teacher Performance

Expectation
Activities
Assignments
Readings

	TPE 7: Teaching English
	Through class assignments, the
	In class presentations of strategies
	Vacca & Vacca (2000). Content

	Learners
	student teachers were taught to
	to scaffold students in all areas of
	Area Reading: Literacy and

	_
	help students, particularly
	academic content in their junior
	Learning Across the Curriculum.

	
	English Language Learners,to
	high and high school classes.
	New York: Longman

	
	develop learning strategies to
	The "hiding out" assignment
	

	
	cope with increasingly
	provided student teachers with a
	

	
	challenging academic
	regular opportunity to work with
	

	
	curriculum.
	struggling students in- their junior
	

	
	
	high and high school classrooms,
	

	
	
	over 90% of the students that they
	

	
	
	selected to help were English
	

	
	
	Language Learners.
	


Narrative: Each class period, student teachers were given in-class practice in teaching learning strategies to help their struggling students, particularly their English Language Learners. Student teachers used strategies from their textbook, Content Area Reading: Literacy and Learning Across the Curriculum, by Vacca and Vacca, to scaffold their students in all content areas. The student teachers used "systematic instructional strategies, including contextualizing key concepts, to make grade-appropriate or advanced curriculum content comprehensible to English learners." Some of these strategies included: word exploration, word sorts, brainstorming, list-group-label, semantic word maps, knowledge ratings, concept circles, semantic feature analysis, classification and categorization, word analogies, and various graphic organizers.

UCSB

Teacher Education Program

Course:

SB 2042 DOCUMENTATION WORKSHEET

ED ST 390, Science Procedures and ED ST 393, Seminar

Instructor:

Dr. Julie Bianchini, Dr. Lynne Cavazos Lorna Endler

Teacher Performance 

Expectation

Activities

Assignments

Readings

TPE 7 - Teaching English Learners -

• Students' Individual and Culutral Prior Knowledge

• Cultural Perspectives and Student Learning

• Models of Engaging All Students: Equitable, Inclusive, and Liberatory

• Effective Learning Opportunities for All Students • Science as Multicultural

• Demonstrations - Opportunities to Engage Students

• Observation CSTP 1: Instances of Students' Prior Knowledge

• Observation CSTP 2: Equitable and Inclusive Strategies for All Students •. Lesson Plan Design #1​Science as Multicultural

• Demonstration Assignment - Verbal and Silent

(For documentation, see course syllabus in Appendix A)

• Aikenhead, G.S. & Jegede, O.J. (1999) Cross-cultural science education: A cognitive explanation of a cultural phenomenon

Harding, S. (1994) Is science multicultural?

• Weatherford, J. (1993) Early Andean experimental agriculture • Willis, S., & Mann, L. (2000). Differentiating instruction: Finding manageable ways to meet individual needs

• Hammond, L. (2001) Notes from California: An anthropological approach to urban science education for language minority families

• Hodgson, D. (1999). Going beyond cultural pluralism: Science education for sociopolitical action

SB 2042 Documentation Worksheet
TPE 2 ED SS390 Single Subject Social Studies

SIB 2042 Documentation Worksheet

Course: ED SS390 Secondary Social Studies Procedures and ED SS393 Professional Content Seminar Instructor: Ron Kok

Narrative:

In the Social Studies Procedures class a concerted effort is made to connect learning from previous classes involving cross-cultural issues. Rather than present new materials or readings, the objective of the class is to reinforce such learning through constant refer​ence to these issues. Moreover, students learn that such cross-cultural issues are difficult and that answers are not always immedi​ately forthcoming. Included is a transcript of one specific session during which a candidate remarked that ESL students sometimes exhibit some difficult classroom behavior. The instructor then attempts to get the candidates to hypothesize why this might be. The transcript is included as an example of the way this issue is dealt with in the social studies class (ED SS390) and problem seminar (ED SS393). Such issue may arise spontaneously from a discussion among the candidates and the instructor of the class makes a concerted effort to "listen" for such issues when they arise and to address these issues as a.topic for discussion.

One specific session is devoted to the modeling of a SDAIE lesson using the geography of Chile. The lesson is conducted com​pletely in Spanish and non-Spanish speakers must participate in the lesson as if they were students in a 9"' grade class. A rubric is used to assess the effectiveness of the lesson. A final assessment is included which uses visual images (postcards) that students must place correctly on an enlarged map of Chile to determine whether or not hey learned the appropriate concepts in class.

	Teacher Performance Expecta-

tion
	Activities
	Assignments and Readings
	

	TPE 7: Candidates ... know and
	Discussions in class often center around issues of English
	Every formal lesson plan that is taught and
	

	apply pedagogical theories, princi-
	language learners and special needs students.
	submitted for assessment by the candidate
	

	ples, and instructional practices for
	
	to the instructor also includes a description
	

	comprehensive instruction of Eng-
	One specific session is devoted to the use of SDAIE tech-
	of the type of class they are teaching in and
	

	lish learners...
	niques in the classroom. This session is co-taught with the
	the number of Limited English Proficiency
	

	
	CLAD instructor and involves a complex geography lesson
	students are included. Candidates must
	

	...draw information about students'-- -
	that is also assessed through the use of non-verbal tech-
	also write a reflection on -how the needs of
	

	backgrounds and prior learning...
	niques.
	English learners were met in the lesson.
	

	...use systematic instructional
	Many of the strategies taught in the course involve those
	Students review the appropriate readings
	

	strategies, including contextualiz-
	aimed at English Learners. The use of cooperative learn-
	from the readers of their Bi-lingual and
	

	ing key concepts... - -- -
	ing, role play, graphic organizers, and other tactics are
	Cross-eultural Education class for discus​
	

	
	discussed in reference to the teaching of English learners.
	sion.
	


	Teacher Performance

Expectation
	Activities
	Assignments
	Readings

	TPE 8: Learning about
	• Discussion throughout the
	• Artifact Analysis
	• Burke, K. (1999). How to assess authentic learning

	students
	course
	• Developmental
	(3rd ed.)

	
	• Analysis of video of children
	analysis
	• Stipek, D.J. (2002). Motivation to learn:

	
	in "multiple intelligence"
	
	Integrating theory and practice (4d' ed.).

	
	oriented classrooms

_
	
	• Gardner, H. (1999). Intelligence reframed: _

	
	• Discussion of motivation
	
	Multiple intelligences for the 21' century.

	
	questionnaires (provided
	
	• Levine, M. (2002). A mind at a time.

	
	electronically) for adaptation
	
	• Berk, L. (2001). Development through the lifespan

	
	and use in their classrooms
	
	(tad ed.).

	
	- -

-
	
	•, Goleman, D. (1995}.- Emotional intelligence: Why

	
	
	
	it can matter m ore than 10.


Course: ED211 - Psychological Foundations in Education Instructor: Tine Sloan

Narrative: Candidates draw upon an understanding of child development learned in the course preceding this one (ED211D - Development in Middle Childhood), to understand their students. They gain this understanding in part through the Developmental Analysis assignment, whereby candidates choose criteria relevant to development in social, cognitive, and affective domains, and gather evidence for their student's development in their grade levels. As a class, candidates present and construct a document that tracks development of their chosen criteria across the grade levels. Each class member leaves with a copy of the document. In the Artifact Analysis, candidates analyze artifacts such as student work, stories of their students' social, emotional & cognitive issues, stories of social conflicts, gender, and health issues, etc., and use their class readings (Berk, 1999; Levine 1995; Goleman, 1995), discussion, and guiding questions to analyze the artifact and develop an understanding of targeted students, many with special needs. Support for assessment of students' abilities, ideas, interests and aspirations come from discussion of class readings (Stipek, 2001; Burke, 1999) and motivation questionnaires (Stipek and McGyver, 1995) for use in their classrooms. In readings (Gardner, 1999), discussion, and analysis of video surrounding the idea of "multiple intelligences" (see e.g., George Lucas Educational Foundation Website) candidates learn the need for providing multiple entry points into the curriculum by providing multiple modes of learning the curriculum (e.g., visual, verbal, logistical) and allowing for multiple modes for children to show what they know. Additional assessment support is provided through their text (Burke, 1999) which offers multiple examples of ways to assess students' affective, cognitive, and physical growth.

	Teacher Performance
	Activities
	Assignments
	Readings

	Expectation
	
	
	

	TPE 8: Learning about
	• Inclusion plan
	• Case Study
	• Text

	Students
	• Student focused
	
	

	
	problem based learning
	
	


Course: 222A- Special Education

Instructor: Michael Gerber 

Narrative: In Ed 222A the entire focus of the class surrounds the idea of teachers becoming more knowledgeable about individual differences. They complete a thorough case study of a student with a disability. In this case study teachers examine all aspects of students including what they know, what they need to know, and what environment they come from

Course:

SB 2042 DOCUMENTATION WORKSHEET

ED 286 ST: Nature of Science in Science Education; ED ST 390: Science Methods & Procedures; ED ST 393 Professional Issues

Instructor:

Julie Bianchini; Lynne Cavazos; Melanie Pearlman

Teacher Performance 

x ectation

Activities

Assignments

	TPE 4: Making Content
	• Training in "Dreamweaver"
	• Write Behavioral Objectives
	• Nieto, S. (1999). The light in

	Accessible _
	Web-authoring Software
	• Silent Demonstration
	their eyes.

	
	• Backward Mapping
	
	• Canning, C. (1991). What

	
	• Evaluation of Science
	
	teachers say about reflection.

	
	Software
	
	Educational Leadership.


Readin s

By using Dreamweaver and other science-specific software, candidates find ways to reinforce content with computer technology. They also investigate alternate information sources that may be available to students in the schools where they will teach.

The silent demonstration assignment requires that candidates illustrate a concept or science skill to their peers without talking. This teaches candidates to explain clearly and reinforce content in multiple ways.

Narrative: The backward mapping assignment requires that candidates design a hypothetical lesson from one particular state standard, through the process of first deciding on how it will be assessed and then how what students can do to successfully complete the assessment. This activity, in addition to writing behavioral objectives for a specific course, causes candidates to think through the content of the state​adopted academic content standards for students. They then prioritize and sequence potential classroom activities in a logical and coherent manner, relative to a given set of students' level of achievement.

Course:

ED 286 ST: Nature of Science in Science Education; ED ST 390: Science Methods & Procedures; ED ST 393 Professional Issues

Instructor:

Julie Bianchini; Lynne Cavazos; Melanie Pearlman

Teacher Performance

Expectation
Activities

Assignments

	TPE 6: Developmentally
	• Field Trips to Local Science
	• Science Inquiry Lesson
	• Barton, A.C. (1998)

	Appropriate Teaching Practices .
	Museums and Research
	• Design .a "Virtual Field Trip"
	Teaching science with

	
	Reserves
	
	homeless children. Journal of

	
	• Design rubrics for class
	
	Research in Science

	
	demonstration assignment
	
	Teaching.

	
	
	
	• Warren, B., et al (2001).

	
	
	_
	Rethinking diversity in

	
	
	
	learning science. Journal of

	
	
	
	Research in Science

	
	
	
	Teaching

	
	
	
	• Collins, H. and Pinch, T.

	
	
	
	(1998). The golem: What

	
	
	
	everyone should know about

	
	
	
	science.


Readings

Designing rubrics and discussing how and when to use them for class assignments allows candidates to communicate requirements and grading criteria to students and families. In this activity, candidates also discuss how elements of the rubric can set a timeline for students, helping them develop and practice strategies for managing time and completing assignments.

Narrative: Candidates participate in 4 field trips to local university research reserves such as Sedgewick and the Carpinteria Salt Marsh and to the local zoo and natural history museum in order to find ways that students can see science in action and in the community. They learn how to arrange field trip visits and also how to create a "virtual" field trip in their classroom. These activities reach a broader range of students than a traditional lab setting. It also builds connections between the science curriculum and life beyond school.

	Teacher Performance

Expectation
	Activities
	Assignments
	Readings

	TPE 10: Instructional Time
	• Cooperative Brainstorm
	• ELD Lesson Plan
	

	
	Activity with Second
	• Multicultural Lesson
	

	
	Language Acquisition
	Plan
	

	
	Teaching Strategies
	• SDAIE Content Lesson
	

	
	-"-

• Reflection from Lesson
	Plan
	

	
	Plans
	
	


SB 2042 Documentation Worksheet

Course: ED E 391 H: ELD/SDAIE Methods

Instructors: Margarita Wulftanae. M.A.: Carvn Parker. M.A.

Narrative: MST Credential candidates are expected to maximize student achievement in relation to state adopted content standards. In their lesson plans student teachers must- demonstrate ease of use of scheduling, procedures for routine task. In the reflection of their lesson plans student teachers discuss their adjustment of instructional time to maximize academic achievement. Based upon second language acquisition theory student teachers have a better conceptual understanding of when and how ELL students can be effectively taught while also adjusting instructional time

UCSB

Teacher Education Program

Course

ED E 395 - Integrated Curriculum

SB 2042 Documentation Worksheet

Instructor:
Torchin and Tuyay

Teacher Performance 

Expectation

TPE 10: Instructional Time

Activities
Assignments
Readings

Writing lesson plans

Constructing lesson plans for Interdisciplinary Curriculum Units

Narrative: The Lesson Plan Format is a frame designed to help the students in the construction of lesson plans for their Interdisciplinary Curriculum Units. Included are a section on timing and one requesting assessment of both process and product. It is meant to serve as a scaffold and includes questions to be asked as they design their lessons.

See the "ED E 395 - Interdisciplinary Unit Lesson Plan Format" in Appendix A, Course Syllabi.

Course: SPS 390 - Special Education Instructor: Banigan

TPE 10: Instructional Time

Narrative: The Accommodations assignment requires that SST Credential candidates consider IEP goals and objectives and learning characteristics when establishing long-term and short-term goals for student learning. The assignment requires demonstration of explicit teaching methods and materials for content standards-based instruction and consideration of developmental learning needs, including instructional time. If in-class support personnel are an option, their inclusion will be interwoven in instructional planning

Text: "Exceptional Lives, Special Education in Today's Schools", (3rd Edition), Turnbull, A., Turnbull, H.R., Shank, M., Leal, D.; Merril/Prentice Hall

	Guest Speakers
	Accommodation Site Activity
	Ch. 2: "Implementing IDEA's Principles

	Instructional Assistant in the
	
	Ch. 3: "Special Education Today: Inclusion and

	General Education Classroom
	
	Collaboration"*

	Cooperative Learning
	
	Ch. 4: Learning Disabilities

	Accommodations Activity
	
	Ch. 5: "Emotional or Behavior Disorders"

	
	
	Ch. 6: "Attention-Deficit/Hyperactivity Disorder

	
	
	Ch. 8: "Mental Retardation

	
	
	Ch. 9: "Severe and Multiple Disabilities

	
	
	Ch. 10: "Autism"

	
	
	Ch. 11: "Other Health Impairments"

	
	
	Ch. 12: "Physical Disabilities"

	
	
	Ch. 13: "Traumatic Brain Injury"

	
	
	Ch. 14: "Communication Disorders"

	
	
	Ch. 15: "Hearing Loss"

	
	
	Ch. 16: "Blindness and Low Vision" _ -


SB 2042 Documentation Worksheet TPE10

Course: ED SS390 Secondary Social Studies Procedures and SS393 Professional Content Seminar Instructor: Ron Kok

Teacher Performance Expectation

Activities

Assignments and Readings

TPE 10:

Candidates. . allocate instructional time to - maximize student achievement in relation to state-adopted stan​

dards ...Candidates

... establish-routine tasks and manage transitions....

Narrative:

Although this standard forms a frequent topic of discussion in the class itself, most of the discussion involving this standard take place when the student teacher is observed by the content supervisor. Specific mention is made in the observation about the routine tasks.

Throughout the year, this expectation forms a frequent topic of instruction.

When the candidate is observed by the content instructor, the content instruc​tor uses a specific form that also as​sesses the candidate's effectiveness as a manager of time and materials.

Each lesson plan that a candidate submits must include the content standard. Each lesson plan must also include projected time for each ac​tivity.

_Candidates must also describe what routines they will use before com​mencing their "full-time take-over."

UCSB

Teacher Education Program

Course:

SB 2042 DOCUMENTATION WORKSHEET

ED E 391D- Reading / Language Arts

Instructor:

Sabrina Tuyay

Teacher Performance 

Expectation

TPE 8: Learning about Students

Activities

Assignments

Literacy Assessment

Readings

Narrative:

In the literacy assessment assignment, candidates are expected to select an English learner and to conduct a comprehensive assessment of this student's language and literacy development. This assignment requires candidates to use multiple sources of information; including quantitative and qualitative data to assess this student's academic language abilities, content knowledge and skills in the English language arts (reading, writing, listening and speaking). They employ ethnographic observation to gather data about the child's use of oral and written language across a variety of contexts. Through interpersonal interactions with this student, they learn about his/her abilities, ideas, interests and aspirations. Additionally, they interview parents in order to learn about the child's development and use of language and literacy practices outside of the school setting. They learn to use assessment instruments such as concepts of print surveys, miscue analysis, phonics inventories/tests, retelling, cloze and a variety of phonemic awareness assessments. Additionally, they design writing rubrics with which they analyze the child's writing across contexts and over time. They analyze the data they have collected over three months and use the information gained from these assessments and diagnostic strategies to guide their teaching by making specific instructional recommendations and designing a comprehensive, systematic program of instruction for this student.

UCSB

Teacher Sducaflon Program

SB 2042 DOCUMENTATION WORKSHEET Course:
ED E 395: Interdisciplinary Curriculum Design

Instructor: I Andrea Torchin and Sabrina Tuyay

Teacher Performance Expectation 

Activities Assignments Readings 
TPE 8: Learning about students 

Interdisciplinary Unit (Introduction & Differentiation of Instruction)
Narrative:

The introduction to the interdisciplinary unit asks the student teachers to describe the students in their current teaching placement with information

gathered through assessment data, classroom observation, reflection and consultation. In this way, the credential candidates identify students needing specialized instruction, including students whose physical abilities, learning disabilities, and health status require instructional adaptations and students who are gifted. One of the key requirements of the unit, asks the student teachers to demonstrate their ability to provide access to the curriculum for all students including those:
- -
- - --
-
- -
-

-for whom English is a new language -from diverse cultural backgrounds -identified as Special Ed., Resource, GATE -possessing different learning styles

The introduction to the overall unit asks the credential candidates to address the following questions concerning their students: Who are the students in this class?

D With how many students will you be working? o
How many females? Males?

D What is their grade level?

D What is the age range of the students?

D What is the number of students on free or reduced price meals? D What are their learning styles (i.e. auditory, kinesthetic)?

D What are their English language proficiency levels (see ELD standards)"?

What additional needs might the students have (describe any special considerations and/or exceptional needs)?

Within each of the four lesson plans for the unit, the credential candidates think about and implement adaptations to the lesson plan based on the needs of the students described in the introduction. They are asked to answer the following question in the procedures section of each of the four lessons:

D How will you adapt the lesson procedures above to meet the needs of the students described in your rationale?
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Teacher Education Program

Course:

SB 2042 DOCUMENTATION WORKSHEET

R 390 - Content Literacy Methods and Procedures

Instruc:

Julie Elvin

Teacher Performance

Expectation _
Activities
- Assignments
Readings

Narrative: Through the "hiding out" assignment, student teachers spent time every week working with students who had difficulty with literacy issues. They got to know these students through personal interaction, classroom observations, study of the CUM files, phone calls home, and various assessments such as Reading Comprehension Inventory, Miscue Analysis, and Retelling Reading Comprehension Assessment. Student teachers also attended IEP meetings for their students when appropriate and interviewed teachers that the students had in several content areas. Many student teachers gave up their lunch period to work with their hiding out students and to continue a personal rapport with them. All interactions, observations, assessments and personal notes by the student teachers, concerning their hiding out students, were included in portfolio that was handed in after each of the 8 week placements during the fall semester.

	TPE 8: Learning about
	Through class assignments, the
	Student teachers were required to spend
	Brozo, William.

	Students
	student teachers were trained to
	time getting to know their Hiding Out
	(1990)."Hiding out in

	
	use Reading Comprehension
	students and establishing a rapport with
	secondary content

	
	Inventories, Miscue Analysis,
	them.
	classrooms: Coping strategies

	
	Retelling Reading
	They were required to observe these
	of unsuccessful readers;"

	
	Comprehension Assessment, and
	students in other content area classrooms
	Journal of Reading,

	
	General Textbook Readability
	and document the behavior manifested in
	February, p. 324-327.

	
	Assessments.
	these different classrooms.
	Vacca & Vacca (2000).

	
	They were also taught-how to get
	They were then required to assess their
	Content Area Reading:

	
	vital information about students
	struggling readers (Hiding Out Students)
	Literacy and Learning Across

	
	from the CUM files.
	using the
	the Curriculum. New York:

	
	
	*Reading Comprehension Inventory
	Longman

	
	
	*Miscue Analysis
	

	
	
	*Retelling Reading Comprehension
	

	
	
	Assessment
	

	
	
	*Information from their CUM file
	

	
	
	All information obtained was presented in
	

	
	
	a portfolio
	


	Teacher

Performance

Expectation
	Activities
	Assignments
	Readings

	TPE 8: Learning
	Similarities/Differences
	Student Case Study
	Ch. 2: "Implementing

	About Students
	SST Wall Walk
	Student Study Team
	IDEA's Principles"

	
	IEP Connections Activity
	Observation
	

	
	Guest Speakers
	IEP Meeting Observation
	

	
	(students and teachers
	_
	


SB 2042 Documentation Worksheet

Course: SPS 390 - Special Education Instructor: Banigan

Narrative: The Student Case Study, Student Study Team Observation and IEP Team Meeting Observations require SST Credential candidates to learn about students' abilities, disabilities, ideas, interests and aspirations. Candidates also observe parent involvement and support of the student, encouraged through parent participation on the Student Study Team and IEP Team. They use this contact and information to understand how multiple factors can influence student behavior, health and the ability to learn.

Text: "Exceptional Lives, Special Education in Today's Schools", (3`d Edition), Turnbull, A., Turnbull, H.R., Shank, M., Leal, D.; Merril/Prentice Hall

	Teacher Performance

Expectation
	Activities
	Assignments
	Readings

	TPE 9: Instructional Planning
	• Discussion and review
	• ELD Lesson Plan
	• Hernandez, H. (2001-).

	
	of Second Language
	• Multicultural Lesson
	Multicultural Education:

	
	Acquisition Teaching
	Plan
	A Teacher's Guide to

	
	Strategies
	• SDAIE Content Lesson
	Linking Context,

	_
	• Various student
	-Plan
	Process and Content

	
	grouping strategies
	
	• Ada, A. F. (1990). The

	
	• Spiraling of ELD
	
	Pajaro Valley

	
	Standards
	
	Experience.

	- - -- -
	• Creative Dialog
	
	Sleeter, C. & Grant, C.

	
	• Class jigsaw about
	
	(2002). Making

	
	assumptions from
	
	Choices for Multicultural

	
	Hernandez article
	
	Education: Five

	
	• Review of Multicultural
	
	Approaches for

	
	Education (MCE)
	
	Multicultural Teaching​

	
	models
	
	FOURTH EDITION.

	
	
	
	• Ada, A. F. (1990). A

	
	
	
	Magical Encounter.


Course: ED E 391 H: Multicultural. Social and Linguistic Factors in Teaching English Language Development Instructors: Margarita Wulftange. M.A.: Carvn Parker. M.A.

Narrative: MST Credential candidates plan instruction that is in accordance with state-adopted content standards for students. Student teachers establish short and long-term goals for student learning. In order to do this student teachers must be aware of second language acquisition theory to be able to teach in a developmentally appropriate way. Student teachers understand the strengths, purposes and limitations of what they are teaching and what may be lacking in theories. Student teachers can examine student work to learn which content (whether concrete or abstract concepts) may not have been clearly understood and to better sequence instruction. Through use of Creative Dialog methods (Ada, 1990) and the four models of multicultural education (Sleeter & Grant, 2002) student teachers connect content to students' linguistic and cultural backgrounds, experiences, interests and developmental learning needs.

Teacher Education Program

Course:
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ED E 391D - Reading / Language Arts

Instructor:

Sabrina Tuyay

Teacher Performance

Expectation

TPE 9: Instructional Planning

Readings
Narrative:

As part of the requirements for this course, candidates are expected to-design, implement and analyze three language arts lessons: word analysis, reading comprehension and writing strategies and applications. In each of the lesson plan assignments, they are expected to address the state-adopted academic content standards for the English language arts, to strategically plan instruction to ensure that students meet or exceed these standards and to use instructional materials that are adopted by the State Board of Education. The goal of the rationale section of the lesson plan is for candidates to show that they have considered the students prior knowledge, experiences and abilities as they plan academic instruction in the English language arts. They also demonstrate that they know how to determine the skill level of students through the use of meaningful indicators of reading and language arts proficiency prior to instruction by answering questions such as: What is (are) the academic learning goals? Upon what assessment data are you building? How do you know that the students need this particular lesson? How does the content of this lesson build on what the students already know and are able to do? They establish clear goals for students learning that are based on the standards as well as the students' current levels of achievement.

In the content section, they show that they can sequence instruction so that the content to be taught connects to the preceding and subsequent content by answering questions such as: At what point in the sequence of the unit is this lesson? How are your learning goals or expectations related to the academic content standards? How will the content of this lesson connect to the content of preceding and subsequent lessons?

In the lesson procedures, candidates are expected to demonstrate that they have connected the content to be learned with the students' linguistic and cultural backgrounds, experiences, interests and developmental learning needs (identified in the rationale) to ensure that the instruction is comprehensible and meaningful. They are required to include systematic and explicit instruction, as well as

basic skill in the use of differentiated instructional strategies to ensure (to the greatest degree possible) that all students have access to the core curriculum. For English learners, they must also select and utilize instructional strategies that are responsive to their assessed levels of English proficiency. In the assessment, candidates show how they will thoughtfully monitor the students' learning during the lesson and identify how they will determine whether or not students made adequate progress on the skills or concepts taught.

	Teacher Performance
	Activities
	Assignments
	Readings

	Expectation
	
	
	

	
	Post conferences with
	Formal and informal lesson
	

	TPE 9: Instructional Planning
	Supervisor and formal and
	plans
	

	
	informal lesson plans
	Goal Setting and take over
	

	
	_
	lesson plans
	


Course:
ED E393 - Professional Seminar

Instructor:
MST Supervisors

Narrative:

This seminar series requires that MST credential candidates meet with their supervisors every other week, after classroom teaching. They critique their lessons, analyze their students' growth, discuss the design of the instruction that will follow, and determine their own professional progress.

Student teachers focus on explaining content clearly and making abstract concepts concrete and meaningful.

Before the required 4 morning and two-week take-overs, student teachers establish clear short-term goals for student learning, based on curricular standards and children's current achievement levels.

UCSB

Teacher Education Program

Course:

SB 2042 DOCUMENTATION WORKSHEET

R 390 - Content Literacy Methods and Procedures (Secondary)

Instructor:

Julie Elvin

Teacher Performance

Expectation Activities Assignments
Readings

	TPE 9: Instructional
	Through class
	In class presentations of strategies
	Brozo, William. (1990). "Hiding out in secondary

	Planning
	assignments, the
	to scaffold students in all areas of
	content classrooms: Coping strategies of unsuccessful

	
	student teachers
	academic content in their junior
	readers," Journal of Reading, February, p. 324-327.

	
	were taught to use
	high and high school classes.
	California Department of Education. (2000).

	
	explicit teaching
	Student teachers were required to
	Strategic teaching and learning: Standards-based .

	
	methods to teach
	list and analyze five different.
	instruction to promote content literacy in grades four

	
	their students how
	strategies to use in teaching
	through twelve. Sacramento: CDE.

	
	to specifically
	struggling student in their content
	Vacca & Vacca (2000). Content Area Reading:

	
	access (heir -
	classes.
	Literacy and Learning Across the-Curriculum. New

	
	content area
	
	York: Longman

	
	curriculum.
	
	Wlodkowski & Ginsberg. (1995). "A framework

	
	
	
	for culturally responsive teaching." Educational

	
	
	
	Leadership, .17-21.


Narrative: The entire focus of this course is to make content accessible to students. The student teachers read and studied the book, Content Area Reading: Literacy and Learning Across the Curriculum, by Vacca and Vacca. Each week, the class would sit in literature circle groups to discuss the points that they felt were relevant in their assigned readings for the week. Then, we would follow up with an entire class synopsis discussion. Each week that new strategies were introduced, the student teachers were given opportunities to actually practice teaching those strategies in class. Working in groups, the members of the class would present strategies to the other class members as if they were teaching in their junior high and high school placements. Often, complex instruction strategies were presented as avenues for teaching content and material to students, thus reinforcing multiple ways of teaching and involving students in the learning process.

After getting in-class practice teaching learning strategies to help their struggling students, student teachers were given the assignment of identifying five different strategies from five different chapters of the Vacca and Vacca book, Content Area Reading: Literacy and Learning Across the Curriculum, that they could use to scaffold their struggling students in their content areas. Their goal was differentiated instruction to address the needs of their diverse students. The student teachers had to also identify how and why they would implement each of these strategies in their lesson plans.

UCSB

Teacher Education Program

SB 2042 DOCUMENTATION WORKSHEET Course:
ED SC 393 - English Procedures

f

Instructor:

Audra Skukauskaite

Teacher Performance

Expectation
Activities
Assignments
Readings

TPE 9: Instructional Planning
Lesson planning
Lesson plans and syllabi
Content Standards

Narrative - Lesson Planning:

Candidates for a Teaching Credential plan instruction-that is comprehensive in relation to the subject matter to be taught and in accordance with state-adopted academic content standards for students. They establish clear long-term and short-term goals for student learning, based on state and local standards for student achievement as well as on students' current levels of achievement. They use explicit teaching methods such as direct instruction and inquiry to help students meet or exceed grade level expectations. In their lesson plans they make that instruction visible and explicit.-The candidates plan-hovsAo explain content clearly and make abstract concepts concrete and meaningful. During presentations and discussions of lesson plans the they understand the purposes, strengths and limitations of a variety of instructional strategies, including examining student work, and they improve their successive uses of the strategies based on experience and reflection. They sequence instruction so the content to be taught connects to preceding and subsequent content. In planning lessons, they select or adapt instructional strategies, grouping strategies, and instructional material to meet student learning goals and needs. Candidates connect the content to be learned with students' linguistic and cultural backgrounds, experiences, interests, and developmental learning needs to ensure that instruction is comprehensible and meaningful. To accommodate varied student needs, they plan differentiated instruction. When support personnel, such as aides and volunteers are available, they plan how to use them to help students reach instructional goals.

​Teacher Education Program

Course:

SB 2042 DOCUMENTATION WORKSHEET

ED 286 ST: Nature of Science in Science Education; ED ST 390: Science Methods & Procedures; ED ST 393 Professional Issues

Instructor:

Julie Bianchini; Lynne Cavazos; Melanie Pearlman

Teacher Performance 

Ex ectation

Activities

Assignments

	TPE 1B: Subject-Specific
	• Backward Mapping from
	• _.Write Behavioral Objectives
	• National Science Education_

	Pedagogical Skills for Single
	State Science Standards to
	• Design Science
	Standards

	Subject Teaching Assignments
	Daily Lessons
	Demonstration
	• California Science Content

	
	Perform Science
	
	Standards

	
	Demonstration
	
	• Galus, P. (2001/2002). How

	
	
	
	standards enhanced my

	
	
	
	teaching style. Educational

	
	
	
	Leadership.


Readings

The demonstration assignment and activity teaches candidates multiple ways to illustrate science concepts, principles, scientific investigation and experimentation. The candidates are assigned different types of demonstrations, from those that teach a skill such as preparing a wet mount slide, to those that illustrate a concept such as water cohesion.

Narrative: In the backward mapping activity, candidates choose one state content standard and plan an age-appropriate assessment for it, then decide what class activities could be done so that a student would successfully complete that assessment. This activity, along with the behavioral objective assignment gives SST Credential candidates the opportunity to use the CA state science standards as a basis on which to structure and sequence their everyday classroom activities.

SB 2042 Documentation Worksheet TPE 10

Course: ED SS392- Social Science Instructor: Ron Kok

Teacher Performance Expectation

TPE 10:

Candidates ... allocate instructional time to mazimize student achievement in relation to ... standards, goals, tasks. They establish procedures for routine tasks and man​age transitions to maxi​mize instructional time.

Activities

Candidates must attend formal work​shops in instructional design (6 hours total). All content instructors at UCSB follow the same lesson plan frame. Each lesson plan must refer to the spe​cific content standard and include time allocations.
_ .

Candidates must submit specific lesson plans throughout the year for assess​ment.

Candidates must submit lesson plans for assessment to the content in​structor. The candidate must follow a specific format for lesson plans. Each lesson plan must have clear objectives and a rationale describing long-_term academic and social goals for the students. A brief note on the presence of English learners or spe​cial needs students must also be in​cluded.

See course syllabus in Appendix A.

After teaching each lesson, through reflection and consultation, they adjust the use of instructional time to opti​mize opportunities and outcomes.

Before the candidates take over their class for their full-time student teaching experience, they must submit a two-week unit that includes detailed lesson plans with objec​tives, rationale, student description, and activities. The lessons must be sequenced logically and fit within the state-adopted content standards.

Narrative:

All the UCSB candidates attend two 3-hour workshop during which they learn how to write specific learning objectives and design specific lesson plans. In their cross-cultural classes, students also learn how to design lesson plans geared for English learners. All content instructors use the same lesson plan framework which not only addresses specific content standards and learning objectives, but also possible adaptations for special needs students and English learners.

During the Fall semester, students teach two different classes. The first class taught from September through October culminates in a "four-day" take-over. Students must, before their take-over, present not only detailed lesson plans, but also lesson plans that are se​quenced for the four days so that not only daily objectives are met, but also relatively long-term objectives. The second take-over, from November through December culminates in an 8-day take-over for which the candidate must now plan an 8 day sequence of les​sons.

During the month of January, all $ST candidates spend much of their time planning a full-semester curriculum which must include a syllabus, a management plan, a grading plan, and a two-week unit that includes very detailed lesson plans. These products must be completed and approved by the content instructor and cooperating teacher before the candidate can "take over" the class.

Formal lesson plans submitted by candidates in the social studies class must include some description of how the lesson would-be adapted to English learners and/or special needs students.

	Teacher Performance
	Activities
	Assignments
	Readings

	Expectation
	
	
	

	TPE 11: Social
	• Analyze vignettes in
	• Classroom
	• Oldfather, P. and West, J. (1999). Learning_ through

	Environment
	"Learning Through
	Environment
	children's eyes: Social constructivism and the desire to

	
	Children's Eyes" text
	Analysis
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	• Bransford, J. D., Brown, A. L., & Cocking, R. R. (1999).
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	- -
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	environment
	
	Ch 6: "The design of learning environments."

	
	• Analyze video of
	
	• Brown, A.L., Ash, D., Rutherford, M., Nakagawa, A.G.,

	
	students engaged in
	
	Campione, J.D. (1993). Distributed Expertise in the

	_ _
	small group work an
	
	classroom..

_
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	-

• Goleman, D. (1995). Emotional intelligence: Why it can

	
	learning
	
	matter more than IQ. Ch 7 "Schooling the emotions"

	
	strategies/practice for
	
	

	
	these students
	
	


SB 2042 Documentation Worksheet

Course: ED 211 Psychological Foundations in Education  Instructor: Tine Sloan
Narrative: In the "Classroom Environment Analysis" candidates analyze the aspects of the environment in their student teaching classrooms. Students choose criteria for this analysis based on their readings (Oldfather & West, 1999; Bransford et al, 1999; Brown et al, 1993) and class discussion. Criteria involves looking at how teachers promote student effort and engagement and create a positive climate for learning, how they establish rapport with all students and their families, how they support academic and personal success through caring, respect, and fairness, and more. Additionally, candidates read about children's development and issues in middle childhood with respect to social and emotional dimensions and learn how to detect causes for behavioral displays or academic problems. Candidates explore ways to create an effective collaborative learning environment both through reading (Brown et al, 1993; Bransford et al, 1999), through activities analyzing video (both video of classrooms and video discussing collaborative learning (Slavin), and through analysis of vignettes in their reading (Oldfather and West, 1999). Thus, through a combination of class activities, assignments, and readings, Candidates develop an understanding of the ways in which the social environment in the classroom affects academic achievement. More specifically, Candidates learn how to create effective classroom environments by attending to students' social and emotional needs (Goleman, 1995), and helping students learn to work responsibly with others and independently.

UCSB

Teacher Education Program

Course:

Instructor: Jeffrey Moniz

ED 270D: Seminar in Crosscultural Education

SB 2042 DOCUMENTATION WORKSHEET

Narrative: The candidates develop and maintain the value of creating a positive climate for learning. They are expected to realize the value of establishing rapport with all students and their families for supporting academic and personal success through caring, respect, and fairness. They are expected to be able to respond appropriately to sensitive issues and classroom discussions. The candidates gain a deeper understanding of how their shaping of social environments has a major impact on the academic achievement of all students.

	Teacher Performance

Expectation
	Activities
	Assignments'
	Readings

	TPE 11: Social
	• Small group
	o Initial writing assignment
	• Hardy, K.V. & Laszloffy, T.A. (1998)

	Environment
	discussions focused on
	o In-class quickwrites
	• Tatum, B.D. (1997)

	
	understanding others'
	• Personal reflection writing
	• Eckert, P. (1989)

	
	points of view
	assignments
	• Fujino, D.C. (1998)

	_ .
	• Instructor-led -
	• Final project
	• Chandler, P.S. (1994) _

	
	discussions
	
	• Sleeter, C.E. (1993)

	
	• Caucus group
	
	• Paley, V.G. (2000)

	
	discussions
	
	• McIntosh, P. (1998)

	_
	• Various _experiential
	
	• Ballddwin, J. (1963)

	
	activities (including
	
	• Markus, H.R., Steele, C.M., & Steele, D.M.

	
	simulations, Socratic
	
	(2000)

	
	seminars, and fishbowl
	
	• Valdes, G. (1996)

	
	discussions)
	
	• Spickard, P. & Burroughs, W.J. (2000)

	
	• Viewing of It's
	
	• Banks, J.A. (2001)

	
	Elementary
	
	• Grant, C.A. & Sleeter, C.E. (2001)

	
	
	
	o Sleeter, C.E. & Grant, C.A. (1994)

	
	
	
	• Nieto, S. (2000)

	
	
	
	• Delpit, L. (1995)

	
	
	
	o Valdes, G. (1998)


Course: ED E 391 H: ELD/SDAIE Methods

Instructors: Maraarita Wulftange. M.A.: Caryn Parker. M.A.

Narrative: MST Credential candidates develop and maintain clear expectations for academic and social behavior. Student teachers have become familiar with their students and these students' parents or families. This is important in maintaining fair and accurate discipline plans as well as creating positive climates that promote learning. Not only are families communicated with for behavioral issues, but also for academic and personal success. The rapport student teachers build with their students and their families is based on respect, caring and fairness. All the activities, readings and assignments listed above for this course help in maximizing academic achievement for all students and ideas how to make necessary changes.

	Teacher Performance

Expectation
	Activities
	Assignments
	Readings

	TPE 11: Social Environment
	• Discussion of Affective
	• ELD Lesson Plan
	• Ada, A. F. (1990). The

	
	Filter
	• Multicultural Lesson Plan
	Pajaro Valley Experience.

	
	• Discussion of Why use
	• SDAIE Content Lesson
	• McCaleb, S.P. (1994).

	
	Multicultural Education
	Plan
	Dialogue and co​

	
	(MCE) models
	
	authorship of books in

	
	• Review of MCE models
	
	Building a Community of

	
	• Co-Authorship of Books-
	
	Learners.

	
	discussion of 7 premises
	
	• Krashen, S. (1982)

	
	
	
	_ -

Principles anct Practices of

	
	
	
	Second Language

	
	
	
	Acquisition.

	
	
	
	• Sleeter, C. & Grant, C.

	
	
	
	__(2002). Making_ Choices

	
	
	
	for Multicultural

	
	
	
	Education: Five

	
	
	
	Approaches for

	
	
	
	Multicultural Teaching​

	
	
	
	FOURTH EDITION.

	
	
	
	• Ada, A. F. (1990). A

	
	
	
	Magical Encounter.
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ED E393- Professional Seminars

MST Supervisors

Instructor:

Teacher Performance

Expectation
Activities

Assignments

	TPE 11: Social Environment
	• Students report, discuss
	
	

	
	and write successful
	
	

	
	management strategies
	
	

	
	for K-6.
	
	

	
	• Review and study
	
	

	
	behavioral contracts.
	
	


Readings

Narrative:

As part of this program, candidates develop,_ discuss and implement clear expectations for academic and social behavior. Students know how to write and implement a student discipline plan in order to establish a positive classroom environment, which includes supporting academic and personal success through caring, respect and fairness.

UCSB 

Teacher Education Program

Course

SB 2042 DOCUMENTATION WORKSHEET

R 390: Content Literacy Methods and Procedures

Instructor:

Julie Elvin

Teacher Performance 

Expectation

Activities

Assignments -
	TPE 11: Social Environment
	Students practice complex
	Read: Student scenarios from the
	Cambourne, Brian.

	
	instruction activities in class.
	book, Overcoming Student
	(1995)."Toward an educationally

	
	Students discuss the elements of
	Failure, and discuss how to
	relevant theory of literacy

	-

--
	the classroom environment that
	solve the problems with the
	learning: Twenty years of . _

	
	are conducive to learning.
	students in each scenario.
	inquiry," The Reading Teacher,

	
	
	
	November, p. 182-190.

	
	
	
	Covington & Teel.

	
	
	
	(1996). Overcoming student-
_ _

	
	'
	
	failure: Changing motives and

	
	
	
	incentives for learning. p. 16-22.

	
	
	
	Washington D.C: APA


Readings

Narrative: The student teachers were given many opportunities during class time to practice complex instruction strategies in the context of literacy methods. They studied different scenarios about how to help students with negative attitudes in the classroom. After reading and discussing the article, "Toward an educationally relevant theory of literacy learning: Twenty years of inquiry," by Brian Cambourne, the student teachers also discussed the different elements of the classroom environment that are conducive to learning. They set learning goals for the kinds of classrooms they would like to establish during their full-time teaching.

Course:

SB 2042 DOCUMENTATION WORKSHEET

R392A-B-C (SST)- Multicultural Literacy

Instructor:

Jean Hawthorne and Julie Elvin

Teacher Performance

Expectation
Activities

Assignments

Readings

Narrative: Candidates promote student effort and engagement and create a positive climate for learning. They help students learn to work responsibly with others and independently. Based on observations of students and consultation with other teachers, the candidate recognizes how well the social environment maximizes academic achievement for all students and makes necessary changes.

	TPE 11
	Candidates work one-on-one or
	Candidates are required to work
	Hiding out in secondary

	Social Environment
	with small groups in the literacy
	with students on a daily basis,
	classrooms: Coping strategies of

	
	placement.
	either individually or in small
	unsuccessful readers by William

	
	
	group _settings.
	Bozo.

	
	Candidates observe the "hiding
	
	

	
	out" students in content classes
	
	

	
	and consult with the teachers, if
	
	

	-
	appropriate, to gain information
	
	

	
	about the student's academic
	
	

	
	success as well as get ideas about
	
	

	
	how to help the student achieve.
	
	


	Teacher Performance

Expectation
	Activities
	Assignments
	Readings

	TPE 11: Social Environment
	• Discussion of Behavior
	• Creation of Behavior
	Charles, C.M., Senter, G.W.,

	
	Management Theories
	Management Plan
	Barr, K.B., (1998). Building

	
	• Class discussion of
	• Implementation of
	classroom discipline.

	
	problems and solutions.
	Behavior Management
	Massachusetts: Addison​

	
	• Sharing plans with
	Plan in student teaching
	Wesley. (Chps. - 3,6, 8, and

	
	others.
	placement.
	12)

	
	
	• Reflection on rationale
	

	_ _
	
	for plan and its
	

	
	
	effectiveness: -
	-
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Course: ED 203A - Single Subject Psychological Foundations of Education 

Instructor:
Heidi Stevenson

Narrative: In order to create a social environment which maximizes achievement for all students, SST candidates write, implement, and reflect on a discipline plan for their current student teaching placement. The purpose of the plan is to maintain clear expectations for academic and social behavior. After reading about the discipline plans of Kounin, Canter, Glasser, and Jones; talking with other teachers and colleagues; and observing the behavior of their students; candidates then determine what would be the most appropriate discipline techniques to incorporate into their current placement. Their behavior management plan is one that supports students working together and independently to create a positive climate for learning.

Candidates' discipline plans are accompanied by reflections which include the rationale for their plan and its perceived effectiveness. Citations from classroom readings and particular details about their placement are utilized to defend their reasoning. Feedback is provided, not only by the instructor, but also by peers. Candidates are also encouraged to share their plan with their cooperating teacher and solicit feedback from them as well.

Course: ED SS390 Secondary Social Studies Procedures and ED SS393 Professional Content Seminar 

Instructor: Ron Kok

Narrative:

The topic of this standard forms one of the most frequent topics of discussion in the class. Reference is made to the theoretical models taught in the psychological foundations class when students bring out issues of management in their class. Since the strategy of discussions and of values clarification form a significant part of the ED SS390 class students frequently deal with sensitive issues-not merely issues of political content, but also of personal and even private interest.

	Teacher Performance

Expectation
	Activities Assignments and Readings
	

	TPE 11:
	Throughout the year, this expectation
	Before commencing their full-time
	

	Candidates. ..maintain
	forms a frequent topic of instruction.
	take-over, the candidates must sub​
	

	clear expectations for
	Different management approaches are
	mit a management plan for approval
	

	academic and social be-
	discussed, from behavioral models to
	by the content instructor and coop​
	

	havior. They know how to
	more constructivist models such as that
	erating teacher.
	

	write a discipline
	described by Glasser.
	
	

	plan ...how to establish
	
	
	

	rapport with all students
	
	The theoretical foundations for man​
	

	and their farni-
	When the candidate is observed by the
	agement tactics are treated in the
	

	lies ... Candidates know
	content instructor, the content instruc-
	Psychological Foundations course
	

	how to respond appropri-
	for uses a specific form that also as-
	and readings for that course are re​
	

	ately to sensitive issues
	sesses the candidate's effectiveness as
	ferred to in class.
	

	and classroom discus-
	a manager of students.
	
	

	sions.
	
	
	

	
	Students share management issues with
	
	

	
	other candidates in class on a constant
	
	

	
	basis. They must also share their man​
	
	

	
	agement plan for their full take-over
	
	

	
	with their peers.
	
	


	Teacher Performance

Expectation
	Activities
	Assignments
	Readings

	TPE 12: Professional, Legal
	Class discussion of the legal
	Credential Students are
	

	and Ethical
	and ethical issues concerned
	required to read the material on
	

	Obligations
	with the use of computer-based
	three web sites (U.S. Copyright
	

	
	technology, including _
	Office, "A Teacher's Guide for
	

	
	copyright, privacy, security and
	Fair Use and Copyright", and
	

	
	safety issues
	the Oregon Educational
	

	
	
	Technology Consortium), They
	

	
	
	then must respond to a series of
	

	
	
	questions which test their
	- -

	
	
	understanding of copyright law
	

	
	
	as it pertains to educators.
	


Course:
Education 203D&E- Technology in Education  Instructor: Copeland

Narrative: Credential Students engage in a 1 1/2 hour directed discussion in class in which they are presented with a series of dilemmas and asked to make decisions. The dilemmas are designed to bring into focus key issues related to: 1) Availability of pornography on the web, 2) Policies concerning acceptable use of information technologies on schools, 3) Copyright law, especially the "Fair Use Doctrine" as it pertains to educators, 4) Equity of access and the "digital divide", 5) Information technology and the individual's privacy in a democratic society, and 6) Risks related to computer use. Students are required the deepen their understanding of "copyright and fair use" by accessing selected web sites and then answering a series of questions that test their understanding of these issues.

UCSB

Teacher Education Program

Course:

SB 2042 DOCUMENTATION WORKSHEET

ED E 391E: Foundations: Teaching English Learners (CLAD)

Instructor:

Andrea Torchin

Teacher_ Performance 

Ex ectation

Activities

Assignment                    Readings

Narrative:

During the second class session the student teachers are asked to participate in a historical timeline activity. This activity allows them to listen to important events and laws that pertain to immigrants and their children. This is their first exposure to understanding important elements of California and federal laws and procedures pertaining to the education of English learners including implications for their placement in classrooms.

	TPE 12: Professional,
	• Historical Timeline
	• Bilingual Teacher
	• Crawford, James (1999). Bilingualism in America: A

	Legal, and Ethical
	• CCR item Sorting
	Interview
	Forgotten Legacy. In Bilingual Education: History,

	Obligations
	Activity and Venn
	• Ed Code 300-340/
	Politics, Theory and Practice. Los Angeles: Bilingual

	
	Diagram: CCR/ Ed.
	Coordinated
	Educational Services, Inc.

	
	Code 300-340
	Compliance Review
	• Crawford, James (1999). Disaster at the Polls. In

	
	
	(CCR) Analysis
	Bilingual Education: History, Politics, Theory and

	
	
	
	Practice. Los Angeles: Bilingual Educational Services,

	
	
	
	Inc.

	
	
	
	UC Linguistic Minority Research Institute (2000). The

	
	
	
	Initial Impact of Proposition 227on the Instruction of

	
	
	
	English Learners. Vol. 9, no. 3.

	
	
	
	• California Department of Education (1999). State

	
	
	
	Program for English Learners.

	
	
	
	• Mora, Jill K. (2000, Winter). Jumping to Conclusions.

	
	
	
	The Multilingual Educator, 20-23.

	
	
	
	• Wiley, Terence G. (2000, Winter). Propositon 227:

	
	
	
	California's New Restrictions on the Educational Choices

	
	
	
	of Language Minority Parents and Children. The

	
	
	
	Multilingual Educator, 34-5.


The bilingual teacher interview assignment provides the student teachers with a personal account of the events and repercussions of the passage of Proposition 227. The student teachers are asked to interview a former bilingual teacher and gather information such as: length of time as a bilingual teacher, credentials, feelings about Proposition 227 and its implementation, changes made in the classroom and any other information the student teacher deems relevant. This assignment also asks the student teachers to begin to reflect on the implications of policy on educators. They are asked to answer questions such as: What were your feelings about the interview process? What new insights do you have about what is happening in schools? This assignment allows credential candidates to become aware of their own personal values and biases and recognize ways in which their own values and biases affect the teaching and learning of students.

In the sixth session, the credential candidates are asked to read the CCR items for state programs for English learners and sort them according to four categories: student, teacher, parents, and district. After reading about the history of bilingual education in California and conducting an analysis of the CCR, the student teachers are asked to create a Venn Diagram demonstrating their understanding of the Ed. Code 300-340 and the CCR. This allows the student teacher to better understand the implication of policy on laws governing education. In addition they have a thorough understanding of the compliance items that affect state programs for English Learners. Once again, the credential candidates explore the important elements of California law pertaining to the education of English learners including implications for their placement in classrooms. This in-class activity provides the foundation for the student teachers' final project.

The Ed Cede 300-340/CCR Analysis Assignment (see syllabus) asks the student teachers to not-only take into consideration the state and federal laws affecting the placement of English learners but it also asks them to reflect on their own values and biases and recognize ways in which their values and biases affect the teaching and learning of students. The final reflection asks the student teachers to consider the following questions: Do you have concerns about using Ed. Code 300-340 or the CCR? Do you have questions about personal liability? What are the implications of this for your work?

UCSB

Course:

SB 2042 Documentation Worksheet

ED E 391G- Teaching English Learners: Instruction, Assessment & Policy (CLAD)

Instructor:

Sabrina Tuyay

Teacher Performance

Expectation
Activities

Assignments

	TPE 12: Professional, Legal &
	In-Class Activities for class
	
	Wink, J. "Critical Pedagogy:

	Ethical Obligations
	sessions 1 and 8
	
	What in the world is it?" In

	
	
	
	Critical Pedagogy: Notes from

	
	
	
	the real world, pp. 27-74.

	
	
	
	Reading, MA: Addison Wesley

	
	
	
	Longman, Inc.


Readings

To prepare for class session 8, candidates read a chapter from Joan Wink's book on critical pedagogy (see above reference). During class, they participate in a variety of activities to further explore how their own personal values and biases affect the teaching and learning of students, particularly English learners. Through problem posing, they explore ways to resist racism and acts of intolerance...

Narrative:

In class session #1, candidates participate in a simulation activity where they are given letters written by several "community members" expressing their concern with the increasing population of English learners. They are asked to use these letters and what they have learned in their previous courses (ED 391E and ED 39 111 in particular) to accomplish the following:

You have been asked to make a presentation at the next school site council meeting. In your presentation, you are to make recommendations on how ABC Elementary School should proceed in terms of meeting the needs of the student population. Mrs. Olsen will be there, as will Sr. Aguirre and several veteran teachers on the faculty. You must consider the concerns of the parents as well as what you know as a classroom teacher and professional educator. You also need to include what you know about the CCR and state and federal guidelines.

In these presentations, candidates demonstrate that they understand important elements of California and federal laws pertaining to the education of English learners.

UCSB
Teacher Education Program

Course:

SB 2042 DOCUMENTATION WORKSHEET

ED 393 (SST)- Professional Seminar

Instructor:

SST Supervisors

Teacher Performance 

Expectation

TPE 12

Professional, Legal and Ethical Obligations

Activities

Candidates are responsible for designing lessons, grading assignments, reporting grades, and talking to parents, students and counselors about the progress students are making,

Assignments

Candidates take full responsibility for writing and implementing lessons based on the needs, abilities and interests of the students. The lessons are based on the state content standards as well as on the district standards.

Readings

Candidates are given school manuals that state the policies for dealing with inappropriate student behavior.

Candidates read Hiding Out in Secondary Content Classrooms: Coping strategies of unsuccessful readers by William G. Brozo.

At the TEP/PLT workshop, candidates are given reading material dealing with intolerance, racism, and child abuse. They are also provided with phone numbers of local community services that are available to students and their families.

Candidates take a cultural class

during the program and are expected to use the knowledge in their teaching placements.

Candidates attend district in service meetings as well as a workshop sponsored by TEP and Pi Lambda Theta where the issues of racism, intolerance and child abuse are addressed.

Candidates take full responsibility for teaching content classes during the second semester. During the first semester they work in school three days a week and attend university classes in the late afternoon and all day on Thursday and Friday. This allows completion of many required courses before the second semester teaching begins.

Candidates attend professional issues classes at each site. School personnel are invited to speak to the candidates about the professional, legal and ethical obligations.

Candidates are required to work with a "hiding out" student and find appropriate ways to help the student achieve academically.

Candidates are shown how to fill out the appropriate forms at each school site that relate to inappropriate student behavior.

Candidates are expected to meet with counselors and administrators to discuss students with behavior problems and ask for guidance.

Candidates attend SST (Student Study Team) and IEP meetings.

Candidates are required to look at the cum folders for their students when they prepare their assignments for the special education, ESL, and literacy classes at UCSB.

Narrative: SST Candidates take responsibility for student academic learning outcomes. They are aware of their own personal values and biases and recognize ways in which these values and biases affect the teaching the learning of students. They resist racism and acts of intolerance. Candidates appropriately manage their professional time spent in teaching responsibilities to ensure the academic goals are met. They understand important elements of California and federal laws and procedures pertaining to the education of English learners and individuals with disabilities. Candidates can identify suspected cases of child abuse, neglect, or sexual harassment. They maintain a non​hostile classroom environment. They carry out laws and district guidelines for reporting such cases. They understand and implement school and district policies in responding to inappropriate or violent student behavior. Candidates understand and honor legal and professional obligations to protect the privacy, health, and safely of students and families. They model ethical behaviors for students.

	Teacher Performance

Expectation
	Activities
	Assignments
	Readings

	TPE 12: Professional,
	IEP Connections Activity
	SST Meeting observation
	Ch. 1: "Overview of Today's Special

	Legal and Ethical
	SST Wall Walk
	IEP Meeting observation
	Education"

	Obligations
	
	
	Ch. 2: "Implementing IDEA's

	_ _
	
	
	Principles'

	
	
	
	Ch. 3: "Special Education Today:

	
	
	
	Inclusion and Collaboration"


SB 2042 Documentation Worksheet

Course: SPS 390 - Special Education Instructor: Banigan

Narrative: The IEP Connections Activity and IEP Meeting-observation and SST Meeting observation assignments require that SST - -- - Credential candidates understand elements of state and federal laws and procedures pertaining to individuals with disabilities, and implications for their classrooms, where there is maintenance of a "non-hostile" environment. Candidates understand and honor

legal and professional obligations to protect privacy, health and safety of students, families and other school professionals.

Text: "Exceptional Lives, Special Education in Today's Schools", (3rd Edition), Turnbull, A., Turnbull, H.R., Shank, M., Leal, D.; Merril/Prentice Hall

SB 2042 Documentation Worksheet TPE12

Course: ED SS390 Secondary Social Studies Procedures and ED SS393 Professional Content Seminar Instructor: Ron Kok

Teacher Performance

Expectation

Activities

Assignments and Readings

TPE 12:

Candidates . . are aware of their own personal val​ues and biases and recog​nize ways in which these values and biases affect the teaching and learning - of students....

Candidates maintain a non-hostile classroom environment. -

In the first session of the Social Studies Procedures course students must share and explain their own "culture collage" that they completed in the "Multicul​tural Education" course (ED 270) which they completed in the Summer. The instructor does the same. The en​suing discussion focuses on how our own cultural backgrounds and biases influence the way we teach social studies.

Candidates also frequently discuss the establishment of a "classroom commu​nity." This is not necessarily a sched​uled topic, it is frequently targeted by the instructor in discussions.

One activity involves the concept of racism. Candidates must provide ex​amples of racism and distinguish be​tween the concept of racism and preju​dice.

For the first class session of ED SS390, students must bring their own "culture collage" which they then discuss and share.

Before commencing their full-time `take-over, the candidates must sub​mit a management plan for approval by the content instructor and coop​erating teacher. This management plan-must be based oncertain ethical principles that the student wishes to uphold and model in class. The plan must also make reference to a posi​tive learning community that the candidate will attempt to establish.

For one assignment the candidates must design a lesson that distin​guishes between the concept or ra​cism and the concept of prejudice.

Narrative:

During the Summer the candidates attend an intense workshop in multicultural education during which they attempt to isolate some of the biases stemming from their own cultural background. For the first session of the social studies class, students share their own cul​tural background with their new social studies peers. The instructor, too, shares his cultural "collage." This first session affects the fu​ture development of the social studies cohort which meets twice a week for the first 20 weeks of the academic year and then once a week until the end of the year. During this time the cohort becomes a close community of common learners. This development not only serves to facilitate learning about teaching, but also as a way to model a similar approach in the candidates' own classroom. As a result, candidates find it easier to share any difficulties they might have in teaching their own classes and to listen and respond to sug​gestions made by peers.

For one assignment the candidates must also provide examples of racism and prejudice. The objective of this assignment is not only to teach the candidates a specific strategy ("concept attainment") but also the notion that these concepts are very specific and need to be understood-not in an ambiguous-manner, but in as precise a manner as possible. Whereas racism inevitably involves prejudice, not all examples of prejudice involve racism. Or does it? A lengthy discussion about these concepts forms the core of the third session of the ED SS390 course.

Teacher Education Program

Course:

SB 2042 DOCUMENTATION WORKSHEET

ED ST 286, ED ST 390, ED ST 393, ED - Science Procedures

Instructor:

J. Bianchini, L. Cavazos, L.Ender

Teacher Performance 

Expectation

Activities

Assignments

	
	
	
	• Nieto, S. (1999) Chapter 6: The personal

	TPE 12 - Professional,
	• Discussion of Personal and
	• Observation #1-
	and collective transformation of teachers.

	Legal, and Ethical
	Professional Identity
	Developing as a Professional
	• Rich, D. (1998) What parents want from

	Obligations
	• What are the Qualities of
	Educator
	teachers

	
	Scientific People?
	• Graph of My Life
	• Keller, E.. F. (1985). Chapter 9: A world​

	
	- The Life and Work of
	Experiences in Science
	difference. Reflections on gender and science

	
	Barbara McClintock
	• Paper: What is Science?
	• Driver, R., Leach J., Millar, R., & Scott, P.

	
	• Discussion of Desirable
	
	(1996) Chapter 3: Perspectives on the nature

	
	Scientific Qualities
	
	of science

	
	• Draw-a-Scientist Activity
	
	• Canning, C. (1991) What teachers say about

	
	• Representation of Scientific
	
	reflection.

	
	People in science magazines
	
	

	
	and textbooks.
	
	


Readings

Narrative:
During the first three weeks of the three science courses (ED 286, ED 390 and ED 393), the student teachers reflect on their own personal values and beliefs about the discipline of science, their learning experiences in science courses, and what factors have influenced their success as a student in K-12 schools and at the university/college level. They likewise participate in a series of activities to explore how textbook, magazines, and the science community represent science and scientists and discuss how the misrepresentation of what it means to do science and be scientific affects the teaching and learning of science. In particular, the Draw-a-scientist activity and the survey of scientific people in magazines and textbooks helps the student teachers recognize how prevalent and damaging gender-bias and racial bias can be in the area of science education.
By completing the assignment, The Graph of My Life Experiences, student teachers examine their personal experiences in science both in school and outside of school and reflect on how K-12 teachers and college instructors have influenced their learning. They present their graphs to their colleagues and discuss how their own personal values, beliefs and biases have evolved over time and discuss how these values and beliefs may affect their teaching and their ability to meet the needs of all of their students. In the "What is Science?" paper, student teachers explain their understanding of what science is and how it is represented in classrooms. They likewise discuss the importance of helping students explore this question and why it is critical for teachers to present students with an inclusive, multicultural vision of what science is, what counts as science, and who practices science, and the qualities of scientific people.

SB 2042 Documentation Worksheet

Course:
Education 203D&E- Technology in Education Instructor: Copeland

Narrative: Credential Students are asked to document their ability to solicit feedback and engage in a cycle of planning, teaching, reflecting, discerning problems and applying new strategies by submitting 1) a detailed plan for a lesson or unit in which they attempt to apply technology to their instruction, and 2) a paper describing the results of their personal reflections on the effects of the technology use.

	Teacher Performance

Expectation
	Activities
	Assignments
	Readings

	TPE 13: Professional Growth
	
	Credential Students must
	

	
	
	submit a detailed lesson plan
	

	
	
	which demonstrates their
	

	
	
	ability to analyze best practices
	

	
	_
	and research findings on the
	

	
	
	use of technology and designs
	

	
	
	lessons accordingly while
	

	
	
	frequently monitoring and
	

	
	---
	-reflecting upon the results of
	- -

	
	
	using technology in instruction
	

	
	
	and adapting lessons
	

	
	
	accordingly
	


UCSB

Teacher Education Program

Course:

SB 2042 DOCUMENTATION WORKSHEET

ED E 395: Interdisciplinary Curriculum Design

Instructor:

Andrea Torchin and Sabrina Tuyay

Teacher Performance 

Expectation

Activities

Assignments

TPE 13: Professional Growth

Interdisciplinary Unit (Analysis of your own learning)

Readings

Narrative:

D What have you learned about curriculum design and development? How has your thinking changed/evolved?

How do you anticipate using what you learned to guide your future teaching? D What challenges do you expect and how will you address them?

Credential candidates are asked to evaluate their own teaching practices and subject matter knowledge in light of information about the state-adopted academic content standards for student and student learning in the analysis section of the interdisciplinary unit. This section asks the student teachers to think about and write answers to the following questions:

Teacher Education Program

Course:

UCSB

SB 2042 DOCUMENTATION WORKSHEET

ED E 391D- Reading and Language Arts

Instructor:

Sabrina Tuyay

Teacher Performance

Expectation

TPE 13: Professional Growth

Activities
Assignments
Readings

Lesson Plans

Narrative:

After teaching each of the three lessons that they design (word analysis, comprehension and writing strategies and applications) candidates analyze five representative samples (these-must include-samples from an English learner and a student with identified special needs) of student work. They address questions such as: To what extent did each student learn what you had intended them to learn? Did these students meet your learning goals and objectives? How/why? Were the adaptations/modifications to the lesson appropriate for each of these students? How? Why? What do these samples tell you about the students in relationship to the content standard of focus? What has your focus on these students taught you about the need to differentiate instruction? Through their responses to these questions, they demonstrate their increasing understandings of how to effectively teach diverse students and how to apply appropriate pedagogical practices to provide access to the core curriculum for all students.

Candidates are also expected to evaluate their own teaching practices and subject matter knowledge in light of information about the state-adopted English language arts standards for students and student learning by addressing questions such as: Was the lesson taught as planned? If not, what changes were made to the lesson and why? How appropriate were your lesson procedures for the students and the content (cite specific examples)? To what extent did the whole class/group learn what you had intended them to learn (cite specific examples)? What will be your next steps instructionally? Why? What have you learned about word analysis, comprehension or writing from teaching this lesson? What questions do you still have about word analysis, comprehension or writing? Candidates use this reflection to formulate and prioritize goals for increasing their subject matter knowledge and teaching effectiveness. Through engaging in cycles of planning, teaching, reflecting, and discerning problems candidates examine their own pedagogical practices and learn to make informed decisions about teaching and learning.

ED E 393- Professional Seminars

Instructor:

MST Supervisors

Teacher Performance

-Expectation
Activities
Assignments
Readings

	TPE 13
	
	
	

	
	Post observation
	• Video tape reflections
	

	
	reflections/ formal lesson
	• Audio tape reflections
	

	
	plans
	• Collegial coaching
	

	
	• Credential portfolio
	activity

_
	

	
	conferences
	• Lesson plan reflections
	

	
	3 way strength and
	• Weekly dialog journals
	

	
	stretches conferences
	with Supervisor and
	

	
	• Small group
	Cooperating Teacher
	

	_ _
	seminars/sharing/
	• All TPA 2 and TPA 4
	

	
	feedback
	tasks receive supervisor
	

	
	
	feedback
	

	
	
	• Outside observations and
	

	
	
	reflections
	


Narrative:

During weekly small group meetings, candidates evaluate their own teaching practices by sharing the assignments and projects (listed above in the activity column) with their colleagues and supervisors.

They expand their subject matter knowledge in light of information about the state adopted academic content standards for students and student learning.

This cycle of planning, teaching, reflecting, discerning problems and applying new strategies becomes their habit of mind.

Goals that candidates set for themselves with the assistance of the supervisor and cooperating teacher increase their subject matter knowledge and teaching effectiveness.

UCSB 

Teacher Education Program

Course:

SB 2042 DOCUMENTATION WORKSHEET

R 390 Content Literacy Methods and Procedures

Instructor:
Julie Elvin

Teacher Performance

Expectation-
Activities-
Assignments -.
Readings

Narrative: This class was organized so that every class session, student teachers had opportunities to reflect on their professional growth and to relate their classroom experiences to the readings. Each class session began with literature circle discussions where students had opportunities to discuss their reading assignment in groups and to explore how their new learning could be connected to their real life teaching experiences in the classroom. Student teachers were required to write weekly reflections of their classroom experiences in a journal form, which was handed in at the end of each 8 week placement in the fall. The "hiding out" assignment provided student teachers with a regular opportunity to work with struggling students in their junior high and high school classrooms and to document their experiences in a portfolio that was handed in at the end of the two 8 week placements in the fall. All student teachers were given written feedback on their journal reflections and their hiding out portfolios.

	TPE 13: Professional
	Through weekly
	Student teachers were required to write-weekly
	Brozo, William. (1990). "Hiding

	Growth
	discussions, journal
	reflections of their classroom experiences in a
	out in secondary content

	
	entries and
	journal form, which was handed in at the end of
	classrooms: Coping strategies of

	
	portfolios, the
	each 8 week placement in the fall.
	unsuccessful readers," Journal of

	
	student-teachers
	Student teachers also made personal connections -to-
	Reading, February, p. 324=327.

	
	were given
	what they were reading and experiencing in the
	

	
	opportunities to
	classroom, via their literature circle assignments
	Daniels, Harvey. (1994).

	
	reflect on their
	that they shared in their groups each class session.
	Literature Circles: Voice and choice

	
	professional _
	The "hiding out" assignment provided student
	-in the student-centered classroom.

	
	practice.
	teachers with a regular opportunity to work with
	Maine: Stenhouse.

	
	
	struggling students in their junior high and high
	

	
	
	school classrooms and to document their
	Vacca & Vacca (2000). Content

	
	
	experiences in a portfolio that was handed in at the
	Area Reading: Literacy and

	
	
	end of the two 8 week placements in the fall.
	Learning Across the Curriculum.

	
	
	
	New York: Lon man


UCSB

Teacher Education Program

Course:

SB 2042 DOCUMENTATION WORKSHEET

ED SC 393 English - Seminar

Instructor:

Audra Skukauskaite

Teacher Performance 

. Expectation

Activities

	13 Professional growth
	Article discussion
	• Read "Heart of a Teacher".
	Palmer, P. J. (1997). The heart of

	
	
	Write down main arguments.
	a teacher: identity and integrity

	
	
	• Discuss how content
	in teaching. Change. November​

	
	
	standards have been covered
	December, pp. 15-21.

	
	
	in candidates' teaching.
	Review content standards


Assignments
Readings

Being a teacher: "we teach who we are"

Toward the end of the year candidates for a Single Subject Teaching Credential read the article that facilitates thinking and evaluation of their growth as professionals. After reading the article, candidates evaluate their own teaching practices and subject matter knowledge in light of information about the state-adopted academic content standards for students and student learning. They discusg and present how they improve their teaching practices by soliciting feedback and engaging in cycles of planning, teaching, reflecting, discerning problems, and applying new strategies. Candidates use reflection and feedback to formulate and prioritize goals for increasing their subject matter knowledge and teaching effectiveness.

SB 2042 Documentation Worksheet TPE 13

Course: ED SS392 Secondary Social Studies Procedures Instructor: Ron Kok

	Teacher Performance

Expectation
	Activities
	Assignments and Readings
	

	TPE 13: Professional
	All lesson plans submitted by candidates must include a de-
	All lesson plans must include detailed reflec​
	

	Growth.
	tailed reflection on the lesson's effectiveness. They must
	tion on how the lesson might be improved.
	

	Candidates . . evaluate
	include a statement on how they might revise the lesson
	
	

	their own teaching prac-
	should they have the opportunity to do so again. Students
	All candidates must complete a "Learning to
	

	tices and subject matter
	observe each other in classrooms and provide written feed-
	'reach Portfolio" which demonstrates how he or
	

	knowledge in light of
	back. In class sessions, students share and discuss their own
	she has met the California Standards for the
	

	...state adopted stan-
	lessons. Every class session will include some way for a
	Teaching Profession, and how the candidate
	

	dards.... Candidates use
	student to share his/her successful (and sometimes not-so
	
	

	reflection and feedback to
	successful) lessons and strategies.- -
	demonstrates growth over time. _-​
	

	formulate and prioritize
	
	
	

	goals for increasing their
	Students engage in a web-based discussion of various
	All candidates must write a letter to their future
	

	subject matter knowledge
	readings assigned in the spring quarter. The readings involve
	induction facilitator describing some of their
	

	and teaching effective-
	both issues of historical content and of historical content
	strengths and the specific areas in which they
	

	ness.
	teaching. The activities aim at increasing the candidate's
	want to work and improve during the next two
	

	
	subject matter knowledge.
	years.
	

	
	Students must become members of the California Council
	All candidates must read specifically assigned
	

	
	for the Social Studies and attend the annual conference in
	readings and engage in a threaded discussion on the
	

	
	March.
	web.
	

	
	
	Candidates must design at least one unit that fol​
	

	
	In Class, students must share the artifacts they plan to use in
	lows a specific social studies theme (women's his​
	

	
	their "learning to teach portfolio," discussing not only how
	tory, labor history, holocausts of the 20~' century,
	

	
	the artifacts meets one of the Standards for the Teaching
	etc.)
	

	
	Profession, but also how the artifact shows "growth over
	
	

	
	time."
	
	


Students must write a letter addressed to their first and sec​ond year induction facilitator describing their strengths and areas which they want to focus on during the induction pe​riod.

Candidates also need to design curriculums using broad themes within the content standards. They must teach at least one unit thematically.

Narrative: -
-
---- -
-

Whereas the first half of the student teacher year is devoted to developing a candidate's instructional skills, during the second semes​ter, an attempt is made to increase the candidate's knowledge and understanding of history. To that end specific content readings are assigned for a threaded discussion on the web. Although the content of the articles is discussed in class, the main thrust of the discus​sion occurs on the web.
---
-

All candidates must complete a portfolio formerly called a "Credential Portfolio." In light of the new induction process mandated by SB2042, candidates now compile a portfolio called a "Learning to Teach Portfolio" in which they demonstrate not only how they have adequately met the California Standards for the Teaching Profession, but also in what areas they want to develop in their first two years as a teacher. As part of the portfolio the candidates must write a letter addressed to their future induction facilitator describing areas in which they want to improve and grow. This letter then would constitute the growth plan necessary for the induction program.

The extend of a candidate's understanding of history goes beyond the content standards. It involves thinking about the standards not necessarily sequentially, but also in terms of themes. To this end, the candidates observe teachers using themes in a 10' grade world history class. One of the goals of the course is to have candidates design at least one unit using a theme.

As part of their professional growth candidates must become members of the California Council for the Social Studies and attend the annual conference.
